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Part 1: Basic Information - Preparatory Evaluation

The information required is contextual: how the school is structured, accreditation history and
any recent changes to the school.

Ratings Rubric

There is no rubric for this response.

Self Ratings

No Rating

Response

Part 1 Basic Information
500 words no rating
The Australian International School (AIS) operates across four campuses in Thu Duc City, in
HCMC, Vietnam, these being: Xi (KG), Lotus (KG & Y1), Cherry Blossom (Y2-Y6) and Thu
Thiem (KG to Y13). AIS, founded in 2006, became part of the Inspired network in 2019. In
2021 EIS HCMC also joined the group. With approximately 1350 students, AIS is an
established school. Following an amalgamation of ACG and AIS, in 2013, it took the AIS
name. AIS follows IB PYP and DP curricula as well as Cambridge international programmes
and assessment. Our Early Years follows the PYP Framework and is complemented by the
Inspired EY philosophy, influenced by Reggio Emilia and embracing the Australian EY
framework – Belonging, Being and Becoming. In 2020/21 we were evaluated by IB. The new
EP joined in August 2021, along with the HOP. SLT has changed for 2021/22 as the Head of
Secondary is returning to NZ.
AIS staffing numbers are 90 expatriate staff & SLT. AIS follows an international curriculum
but is compliant with VNC / VLC requirements for DOET. Student enrolment over the last 3
years was 1290 in 2018/19, 1314 in 2019/20 & 1347 in 2020/21. Trends show increase in upper
secondary for the IB Diploma programme.
AIS is introducing GL Assessment’s CAT4 and PASS data schemes for student tracking
(2021-22). There is a commitment by the parent company, Inspired, to improvement of the
school environment, secured in April / May 2021, further to the development of an IB
Centre, Library and boarding facilities (2020). AIS has a strong student community with a
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range of opportunities; staff and students sign up to a House system. We have an
established Prefect body with a Head boy/girl and Student Representative Council, with
commitments across Primary and Secondary. Staff and students also participate in
extracurricular programmes, camps, CAS and authentic learning experiences, through
service and visits, to develop ‘character’. AIS leadership is committed to nurturing,
supporting and mentoring the AIS community; staff, students and parents, to ensure they
are effective participants in school and the global community.
The Inspired group’s 3 pillars of Academics, Sports and Arts facilitate students in achieving
their personal best and discovering their passion for lifelong learning. Students are at the
heart of decision-making at AIS. With a significant bilingual cohort, it is the expectation of
the leadership that staff are committed to raising the bar with academic achievement, but
also to closing the gap with regard to student outcomes, through quality teaching and
learning and careful use of student data.
AIS is committed to CPD and to deepening pedagogical knowledge of the IB PYP / DP and
Cambridge programmes and uses EduCare courses for practical safeguarding, wellbeing
and pastoral approaches to school life. Learning and teaching is monitored and checked
annually by external appraisal and internal mentoring. The school fosters adaptability,
particularly relevant for virtual learning amidst the covid-19 crisis. AIS is an established, well
run and reputable school, continuing to develop sustainable capacity for growth and
excellence.

498 words

Evaluator Ratings

No Rating

Evaluator Response

This narrative provides an excellent overview of the school history, ownership, student
demographics, facilities, and curriculum. It highlights the school’s focus on student learning
and well-being and provides valuable information that helps to contextualise the responses
in each of the domains.
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Commendations

CIS does not require commendations in
this section.

Recommendations

CIS does not require commendations in
this section.
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Part 1: Refective Statements - Head of School - Preparatory

Evaluation

The Head of School has the opportunity to relate the application for CIS Membership or
Accreditation to the school's own Guiding Statements.

Ratings Rubric

There is no rubric for this item.

Self Ratings

No Rating

Response

Reflective Statement
Davina McCarthy, Executive Principal

The school’s guiding statements are the inspiration and motivation for the team. As a new
Head, it was important to get to know the staff through the lens of the school’s vision and
mission and, along with the SLT, in 2020/21 I reviewed the school’s purpose and direction,
aligned with Inspired Group’s three pillars of Academic, Arts & Sport. The original mission
statement of ‘high quality international education and striving for excellence in support of
students with the IB educational philosophy, to achieve full potential’ is still pertinent after
15 years of the school’s history and meets the needs of our context and school community.
A priority was more transparency and now AIS is working towards greater inclusivity,
diversity and equity and the general wellbeing of all stakeholders. This has been a necessity
with covid-19 and also as a result of student tragedies in 2019 and some difficult public
relations following community bereavement and loss. More ‘active listening’ to stakeholders
and giving agency to our community is taking place but needs to be embedded into school
culture. AIS is currently completing IB re-evaluation as well as CIS re-accreditation. AIS is
aspiring to become a school where staff and students are empowered and leadership is
distributive. A strong focus on recruiting quality teaching and excellent admin has occurred
over the last 12 months, with an emphasis on our Australian culture and, because of border
restrictions, locally sourced educators were recruited. AIS is compliant with MOET and
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DOET for Vietnamese laws and regulations for safety and wellbeing of students and other
stakeholders in the AIS community, as well as the broader group policies of the Inspired
group. Our vision, ethos and expectations are aligned to the CIS code of ethics and the UN
convention on the rights of the child and this is reflected in our school improvement
planning. We rigorously practice the values of encouraging and supporting students but we
want to ensure that opportunity and support is there for all the community – staff,
academic, admin and wider, with our alumni and, ultimately, building stronger
communications links with all our stakeholders.
Regarding the implementation of our vision and mission, the AIS community generally
agree that the school’s purpose and direction is clear and aspirational. Our values are
represented by key words: World Class, Australian, Community, Respect and Character and
these frame our commitment to developing global citizenship and intercultural
understanding. Staff feel there have been significant steps moving forward to support AIS in
becoming a school with good leadership.
Challenges are primarily covid-19 related. Balancing empathy and accountability is likely to
be threatened by covid-19, with consequences for the economy, staff recruitment and
student roll. Motivating our high calibre staff with rigorous processes and stability is really
key to getting us through this difficult period. What could be improved upon is updating the
school direction with best practice and procedures that evolve from a large, global
educational group with a shared focus on Teaching & Learning and developing our
competency in using data.
We place wellbeing at the heart of campuses and strategic development. Our guiding
statement provides a touchstone for all our strategic decision making, ensuring, most
importantly, that our students’ experience is curated, so that we ‘action’ and ‘live’ our ethos
and vision through academic learning opportunities. We are committed to continual
improvement as a learning institution and the sustainability of our school, building a school
community that is intentionally inclusive, equitable, intercultural and complex, with great
processes and great staff.

580 words

Evaluator Ratings

No Rating
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Evaluator Response

The Executive Principal’s comments reflect a robust commitment to the guiding statements
and highlight the importance of the statements as drivers of decision-making and school
programs. The reflections identify the challenges that the school currently faces and future
areas of focus including greater inclusivity, diversity and equity, student empowerment,
distributed leadership, and school communications. The commitment to student learning
and well-being within an inclusive and welcoming environment aligns closely with the CIS
Code of Ethics and the UN Convention on the Rights of the Child.

Commendations

CIS does not require commendations in
this section.

Recommendations

CIS does not require recommendations
in this section.
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Part 1: Refective Statements - Governors and Board - Preparatory

Evaluation

The Board, as the custodian of the school's mission and vision, is able to reflect on the
application for CIS Membership or Accreditation, the CIS Code of Ethics and the school's Purpose
& Direction.

Ratings Rubric

There is no rubric for this item.

Self Ratings

No Rating

Response

The view of the board is that the school’s mission, vision and values are appropriate for all
members of the school community. The school community consists of a mixture of expat
and local families who desire a truly international education. This is reflected in the
curriculum, school ethos and approach to teaching and learning.

The school has a real strength in defining and providing a school culture and approach to
teaching and learning that is considered truly international.

The curriculum consists of well recognised and highly regarded international curricula and
qualifications, namely International Baccalaureate PYP and IB Diploma programmes and
the Cambridge IGCSE programme. This reflects the commitment to providing a high quality
international education and to support our students to become inquiring and
knowledgeable learners with the confidence to achieve their potential. The IB Diploma
qualification on offer is recognised as an entry to universities globally which is important to
our school community.

The broader curriculum includes a fit for purpose ELP programme and an expansive extra-
curricular programme which along with the formal curriculum prepares students for a
globally connected and fast-changing world. Programmes encapsulate the values and

Page 7



attitudes contained in the Mission statement.

The ELP programme is designed to ensure students are able to progress their English
language competency in order to access the formal curriculum. This is especially important
for the AIS school community as a significant proportion of students are not native English
speakers. The programme is reviewed annually to ensure the objectives are being met. The
IB Diploma results provide evidence of the effectiveness of the programme.

The Academic leaders develop a culture of high performance learning by focussing on
pedagogy and creating a learning environment where top academic performance is
encouraged and valued. This is evidenced by IB Diploma results which are consistently
ahead of world averages. It should be noted AIS is a non-selective school.
AIS encourages the development of well-rounded, confident individuals. It does this by
providing a wide range of cultural, creative/performing arts, sports and other activities.
Students actively engage in these activities with high levels of participation. Opportunities
are provided for student leadership and voice at both the local and global level through
collaboration with Inspired schools world-wide.
Students are encouraged and supported to achieve their potential. Pastoral care systems
promote student well-being and provide effective support for every student to ensure
students are given every opportunity to achieve their potential.
Careful attention is paid to recruit and retain the best available staff in all areas of the
school’s operation – academic, administration and support. Staff are recruited locally and
internationally. The Academic Leadership Team select teachers that have an appreciation
for different learning styles and are able to support individual students in their learning.
Relevant professional development for both academic and non-academic staff with a focus
on driving improvement in performance is provided.
The school culture is inclusive, caring and respectful where the staff, students, parents and
wider community work together in partnership to provide the best possible learning
experiences for students both inside and outside the classroom.

While the school is doing an excellent job in providing a high quality international education
and has great systems and processes that support this there are some external challenges
that it needs to manage.
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Firstly, the pandemic the world is currently experiencing has caused the school to be
physically closed for extended periods. The challenge is to convince families that the online
education programme will provide students with the same high-quality education. This has
the potential to cause strain on the school’s finances.

Secondly, the ability to recruit and retain top teachers has become more difficult due to
border restrictions and concerns related to safety and medical provision in Vietnam.

Evaluator Ratings

No Rating

Evaluator Response

This thoughtful response provided by the Chair of the Board is consistent with the
Executive Principal’s comments and reflects a firm belief in the guiding statements as being
relevant and appropriate for the school community. There is evident pride in the
international culture and focus of the school reflected in the curricula, extra-curricular
program and language program. The reflections highlight the school’s focus on academic
achievement and holistic education as well as student well-being. Staffing appears to be
both a source of pride as AIS seeks to employ high-quality staff and a challenge due to
border restrictions as a result of the covid 19 pandemic and concerns about local conditions
in Vietnam.

Commendations

CIS does not require commendations in
this section.

Recommendations

CIS does not require recommendations
in this section.

Page 9



Part 1: Refective Statements - Parents - Preparatory Evaluation

Parent representatives may give their views about the school's Guiding Statements and their
implementation.

Ratings Rubric

There is no rubric for this item.

Self Ratings

No Rating

Response

In general, I think the guiding statements are appropriate. There have been several changes
in recent years, since Inspired took over, and the effect of Covid, plus a change in
leadership, but the school has held together quite well given all the external factors.
My children have been at the school six years. The guiding principles are definitely being
implemented in terms of management and staff selection and once you do that it passes
through to the children. The PYP systems are really good at making students feel
challenged, with different subjects and different personalities. There is definitely high-
quality international education, students become knowledgeable, they are encouraged and
supported and the students are reflective and curious.

Development of academic abilities is good in terms of when students are in class there are
more opportunities to show their knowledge in various forms, whether it’s writing a paper,
or a skit or presenting a piece of work. Having the knowledge and showing they have
learned it is the most important thing, and I would say AIS is pretty good at that, better than
most in HCMC. Appreciating different learning styles within the normal bell curve is great,
once you get some standard deviations away there is some need for improvement. The
foreign language options in the middle school could be clearer.

The school’s strengths are that it has the IB programme and the Cambridge programme
throughout the year, it’s a smaller school in terms of student numbers than some of its
competitors, so this is much more manageable for many students. It’s green, it’s cosy,
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especially the Cherry Blossom campus, and the academic standards since my children have
been at the school have increased and become more rigorous while maintaining the
diversity of learning styles.

The communication to parents has improved and having a tri-lingual approach has been a
huge help. I think parent engagement has obviously been especially difficult with online
learning. The newsletters and SeeSaw have been fantastic – and the access to being able to
see the Principal, who would come to the PFG meetings every month and answer questions
and give parents updates.

Evaluator Ratings

No Rating

Evaluator Response

The parent reflections indicate agreement that the guiding statements are appropriate for
the school community with examples that confirm that the statements are being
implemented by the school. The comments support the school’s robust focus on learning
and meeting the individual needs of students. There is an appreciation of the school’s
efforts to keep parents informed through regular newsletters, online platforms, and
translation of school communications for the benefit of parents from a non-English
speaking background.

Commendations

CIS does not require commendations in
this section.

Recommendations

CIS does not require recommendations
in this section.
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Part 1: Refective Statements - Teachers and Support Staa -

Preparatory Evaluation

Teaching and support staff representatives may give their views about the school's Guiding
Statements and their implementation.

Ratings Rubric

There is no rubric for this item.

Self Ratings

No Rating

Response

Teachers/Support Staff
Statement 1

1. To what degree are the school's guiding statements - mission, vision, values, and strategic
intent - appropriate for all members of the school community?
The AIS Mission statement which states, ‘AIS is committed to providing a high-quality
international education. We encourage and support our students to become inquiring and
knowledgeable learners with the confidence to achieve their potential’ strongly aligns with
the ethos of the school and is very relevant for all members of the school community. The
recently developed and ratified values statement summarised by, ‘World-Class, Australian,
Community, Respect and Character’ is absolutely appropriate to all members of the
Australian International School Saigon Community of students, parents and staff. The
supporting statement expands the values and provides statements for ‘our service to
students’, ‘our service to parents’ and ‘our service to each other’.

2. How well are the school's guiding statements implemented in practice?
It has been my experience that the guiding statements are actively implemented in practice.
We a have unified, consistent and strong leadership team, who provide clear
communication and active support to all staff. The school culture is inclusive and
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collaborative. In my first year as Team Leader of Year 4, I have witnessed first-hand, the
open and positive culture in the Primary Leadership meetings, where each member of the
team is committed to the service of the school community as a whole. The teachers ask,
‘what is best for the students’ in their classes and engage in practices that are reflective and
evidence based. The AIS staff, Vietnamese support teachers, specialist teachers, managers
and contractors all play their part in supporting world class practice.

3. What are the school's strengths and what are its challenges in implementing its guiding
statements effectively?
I see the school’s strengths as follows:
• Consistent, strong and supportive leadership
• A culture of collaboration and excellence among the staff expatriate and Vietnamese
support teachers
• While acknowledging the changing nature of a staffing profile in international education,
the school actively creates systems and processes that are enduring and are modelled on
Turn Key Operations (TKO). This is supported by policies, protocols and curriculum
documentation, with a robust schedule for review. These are collaboratively developed and
regularly communicated to all community members
• The provision of an exemplary online learning program
• Wonderful students who want to learn and grow
• Excellent facilities and resources
• A desire to promote and practice Australian culture and values

Some of the challenges I see are:
• Maintaining positive staff morale during an extreme Covid-19 lockdown period
• Keeping great staff and a potential for high turnover (linked to the previous point)
• The impact of the Covid-19 pandemic on student enrolment, with loss of family income
and the challenges around parent perception of an online learning program.

Statement 2
Our school guiding statements are clear, useful and quite effective and put into practice by
staff. The statement helps us to focus on the main goals in teaching and learning and also
how we offer our educational services.
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I feel the guiding statements are well implemented. The PYP learner profile and skills help
us to plan the lesson in detail and in grouping students based on their different abilities,
backgrounds and cultures. We develop their strengths and talents and also respect
students in the way we listen to student feedback and their voice in their work, whether it’s
in small groups or bigger groups. We try to give the best support for students and always
have a follow up plan for any students that need extra work. We like to create a positive
response to learning and teaching. We understand that students have different learning
styles, whether they are Vietnamese or from other countries.
We take time to listen to student’s individual needs and respond to these by differentiating
our teaching styles. First, we raise their curiosity and their interest in learning and then
deliver lessons in an interesting way. If they are curious, they will learn. Our students are
very curious and reflective and quite balanced.
We encourage students to step up and be more confident and take on more leadership
skills from an early age and become global citizens. In Primary we have our House Captains
and Vice Captains, the Student Representative Council, these are the main leadership roles.
I think our curriculum is quite international and appropriate for different learning styles as
we come from different background and cultures.
One of the school’s strengths is that we have qualified, experienced staff from many parts
of the world, with different backgrounds and knowledge. We have a diverse group of both
students and teachers. Every year I learn different things from new people, so I am
constantly improving as well. Online learning is naturally a challenge for everyone in terms
of achieving all these goals. Face to face we can help support students in terms of physical,
and emotional but learning online is more of a challenge.

Evaluator Ratings

No Rating

Evaluator Response

The staff reflections indicate wholehearted support for the guiding statements including
the recently revised school values and their appropriateness for the diverse school
community. Numerous examples are provided of ways that the guiding statements are
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implemented across the school. The reflections indicate an appreciation of the leadership
team, collaborative staff, the students, and facilities that support the implementation of the
guiding statements. The reflections identify areas for future focus that are consistent with
the reflections of the Executive Principal and Chair of the Board.

Commendations

CIS does not require commendations in
this section.

Recommendations

CIS does not require recommendations
in this section.
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Part 1: Refective Statements - Students - Preparatory Evaluation

Student leaders/representatives may give their views about the school's Guiding Statements and
their implementation.

Ratings Rubric

There is no rubric for this item.

Self Ratings

No Rating

Response

Reflective Statements: Students

Reflective Statement 1
After 6 years of study at AIS, I can confidently say that the school has been a significant
contributor to my academic success. Because it is an international school, English is the
primary language taught, and as someone who comes from a Vietnamese background, I
initially struggled. However, the teachers were very helpful in acclimating me to the
international curriculum and how it may be different/similar to the Vietnamese curriculum.
Students from any background are welcome at AIS, as there are numerous opportunities to
assist them in completing the international course. The education provided here is always
aimed at preparing students for the IBDP in the best possible way. Having completed the
IGSCE qualification before the IB Diploma, it helped me a lot in understanding what is
required of the rigorous diploma. One of the things that helped me the most from IGCSE
was the subject of Additional Mathematics provided at AIS. It was a complementary course
for those who had completed the IGCSE standard Maths course in one year instead of two.
This subject has supported me a lot in the Mathematics AA HL course of the Diploma.
The teachers here at school are always keen in helping me learn, whether it is about the
schoolwork or other topics outside of school. The school’s mission and intent has always
been appropriate to the community of students attending, it is designed to support
everyone.
There has always been guidance and opportunities provided at AIS. I was constantly
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reminded to take initiative and participate in external activities. In addition to academic
excellence, the school also emphasizes student participation in extra-curriculars to develop
themselves as a holistic human being, for instance joining sports teams, Model United
Nations or STEM related activities. Moreover, these activities are often student-led, which
provides great leadership opportunities for senior students.
I discovered a new hobby as a result from the sports extracurriculars offered at AIS. I
learned to organize and conduct events due to the leadership roles I was provided with.
Having learnt certain subjects such as Humanities, Global Perspectives, and Theory of
Knowledge, I was able to appreciate different cultures, understand different perspectives
and opinions. In practice, the school made every effort to implement extra classes, events,
and activities that would benefit the students throughout their time here. The activities and
events are intended to allow students to take a break from studying and engage in
something else that they might enjoy outside of school.
One of the strengths of AIS when implementing their guiding statements is that it is always
open to change. Many things have changed in recent years: more sports have been
introduced in schools, more events have been hosted for students, and most importantly,
there is now a great deal of support in guiding students through their years of study at AIS.
This is tremendously beneficial in achieving the school's statement of developing well-
rounded, confident individuals in preparation for the real world. The IBDP curriculum
offered at school is a course that requires a lot of effort from students in addition to
academic talents. Students are exposed to different aspects of life and learn how to
manage their time through the EE, TOK, and CAS requirements. The IBDP is not for
everyone due to its difficulty, but students at AIS can receive one of the best preparations
leading up to the graduation years. Despite this, there are still challenges in effectively
implementing the school's guiding statements. One example is because of the cultural
differences. Because of the cultural differences in Vietnam, girls are typically discouraged
from participating in sports. AIS, however, is working hard to reverse this notion by offering
more sports activities and events with female coaches to encourage more female students
to participate in athletics.

Reflective Statement 2
The guiding statements of the Australian International School is to provide high-quality
international education, which it definitely meets through the use of different learning styles
and working with a curriculum that is challenging yet aids us students in our journey to
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discovering what our strengths and abilities are. I have just started my sixth year at AIS and
can confidently say that there is always encouragement and support from the staff to
become more inquiring and knowledgeable learners.

I am currently completing the IB Diploma Programme and feel that I have improved my
time-management and self-discipline, especially over the past two years, as we are given
the responsibility of setting up our own meetings with teachers and meeting deadlines. This
really helps prepare us for what the future will bring, whether it is in university or in our
future careers. We are also constantly being pushed to apply what we learn and experience
in school to what is beyond the school walls. By constantly making connections to what we
learn with real life situations taking place in the world around us, the teachers have helped
us become more understanding people. As well as making these connections, I have
noticed that we are able to effectively reflect on what we have done and how we can
improve or prepare ourselves for the next step. This school truly does emphasize the
development of each student’s academic ability and encourages well-rounded, confident
individuals who aspire to achieve their potential.

AIS not only believes in academic excellence but also guides students onto a path of
becoming excellent global citizens. We value the different nationalities and cultures within
this international school and it shapes us into becoming open-minded students. I personally
always come to school excited to see what the day holds, and what new challenges we
need to face in order to test our abilities.

The student voice at AIS is always heard. Both staff and students always work together to
ensure that this remains true. The leadership team at school is always open to hearing the
opinions of students to see what can be improved within our community. Currently with the
COVID-19 pandemic, the school has really worked hard to highlight the importance of
looking after ourselves and supporting each other. There have been recent webinars,
informative videos, articles and posts regarding how we can support ourselves and each
other during online learning periods. The topic of our mental health has been discussed a
lot more in recent years and it personally makes me feel like I am in a very safe space, and
there is always someone I can reach out to if I ever need any support. As well as this,
students have been provided with a platform to discuss what is happening around the
world. We, like David Malouf says, have taken and thrown down the tuning fork to listen to
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the world hum. The students are always working together to educate each other about
different global issues and how we as a student body can take action.
Students are also given so many extracurricular opportunities at AIS, whether it is led by a
teacher or student. During my first year at AIS, I was a bit hesitant and shy to participate in
activities however, the support from my teachers and seeing how other students bonded
well over activities made me more eager to take part in the various events hosted at school.
From this, I have been able to discover what my strengths and passions are. Over the past
years, I have been a part of different school activities such as: Global Issue Network, Model
United Nations, various AIS sport teams, school musicals, the school concert band and
recently have started a student-led newsletter project.
All academic and extracurricular student achievements are always applauded. This really
motivates those students to continue reaching for new goals, and sets a great example for
fellow students from all year levels to push themselves and see the impressive
achievements they can make. I have seen myself and my schoolmates grow to become
engaging students who always enjoy coming back to school.

Evaluator Ratings

No Rating

Evaluator Response

The students’ comments indicate a deep appreciation of the teachers and the efforts of the
school to support their learning. It reflects the school’s focus on academic achievement and
efforts to employ high-quality staff. The reflections confirm that decision making is student
centred. The comments indicate that AIS is an inclusive and supportive environment where
cultural diversity is celebrated although cultural differences are identified as a challenge at
times. Examples of ways that the school supports global citizenship and implements the
guiding statements include the curriculum and extra-curricular program, student leadership,
and language learning.

Commendations Recommendations
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CIS does not require commendations in
this section.

CIS does not require recommendations
in this section.
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Domain A: Purpose and direction - A1 - Preparatory Evaluation

The school’s purpose, direction, and decision-making is guided by clear and aspirational guiding
statements that are appropriate for the needs of all constituent groups and the context of the
school.

Ratings Rubric

A1i. The guiding statements inform the school and its decision-making. A1ii. The school’s
purpose and direction and their importance as drivers of strategic planning and decision-
making are fully understood at both governance and school leadership levels.

Self Ratings

Met

Response

A1 The school’s purpose, direction, and decision-making are guided by clear and aspirational
guiding statements that are appropriate for the needs of all constituent groups and the
context of the school. (CORE)

A1(i) The AIS mission and guiding statements are referenced and re-evaluated regularly,
referenced in ongoing updates and reviews of policy and procedures. The new EP and SLT
have ensured that all stakeholders have been involved in a consultation process for
strategic planning (SIP) and in school identity, branding and direction for the next three
years. Further refinement of our values and brand have been approved by the CEO. Our
planned action is to share this with our wider community.

A1(ii) The AIS draft School Improvement Plan has been shared with staff and Inspired
Governance. In the 2021/22 academic year it will include a parent survey as well as feedback
and actions from the pilot PASS and other student surveys, in order to adapt direction for all
stakeholders. This year students and parents have been consulted through representative
bodies, SRC and PFG. Staff have contributed through a range of meetings and consultations
for the SIP and improvements to the learning environment. Our SIP has five key areas, aside
from the commitments to high quality learning and teaching, with the world class courses

Page 21



we offer we are committed to excellence in stakeholder agency and ‘experience’, inclusive
of wellbeing.

196 words
PM /  / ExceededMet

Evaluator Ratings

Met

Evaluator Response

Discussions with the Senior Leadership Team (SLT) confirmed that AIS places importance
on having clear statements of strategic intent to guide decision-making and school actions.
The school vision, mission, and values articulate the purpose and direction of the school
and collectively set high expectations so that students can achieve their potential. This is
encapsulated in the new school slogan ‘Leading to a bright future’ that is the best-known
component of the guiding statements. Student representatives were able to articulate how
the school supported their learning thereby leading to future opportunities. To ensure that
the guiding statements are appropriate the SLT recently conducted a review with input
from all constituent groups to ensure that they are relevant and meaningful for the whole
community. It was confirmed during the visit that the board formally approves the guiding
statements. There is much evidence to support that the guiding statements are drivers of
strategic planning and decision-making including the School Improvement Plan 2020-2023
that references the mission, vision and values, the school curriculum and extra-curricular
program, and school policies. The school is encouraged to build greater awareness and
understanding of the guiding statements, particularly the revised values so that they can
become embedded in the life of the school.

Commendations

Domain A Standard 1 - The SLT for using
the guiding statements as the basis of
strategic planning and decision-making

Recommendations

Domain A Standard 1 - The SLT and
marketing and communications
department continue to develop and
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and ensuring that they influence the
school's culture.

implement strategies to build greater
awareness of the vision, mission and
values so they guide the actions of all
constituent groups.
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Domain A: Purpose and direction - A2 - Preparatory Evaluation

The guiding statements provide clear commitment to high-quality learning and teaching which
is effectively implemented at each stage of a student’s pathway through the school.

Ratings Rubric

A2i. The school has an engaging and contextually appropriate definition of high-quality
learning and teaching to guide its practice.

Self Ratings

Met

Response

A2 The guiding statements provide clear commitment to high-quality learning and teaching
which is effectively implemented at each stage of a student’s pathway through the school.
(CORE)

Vision (extract)
The Australian writer, David Malouf, exhorts the learner:
“Here, take a tuning fork, throw it down, and hear the planet hum.”

AIS emphasises the development of each student’s academic ability and encourages well-
rounded, confident individuals who aspire to achieve their potential.

AIS is committed to educational excellence through the PYP, Cambridge and IB DP
curricula, to deliver a clear pathway through the school. AIS regularly reviews and updates
PYP IB curriculum provision. Staff have training events, IBDP, Job-alikes, SLT / MLT Inspired
training, VFIS visit, Vietnamese workshops, professional learning and Primary IB ‘Making the
PYP Happen’, hosted at AIS campuses. Transition stages and events for students and
parents clearly identify smooth pathways through school journey. High standards with the
IB Learner Profile in pastoral programmes focus on data will support in identifying
strengths, dips or gaps for students’ progress. Cambridge Checkpoint assessments for Years
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6 (end of Primary) and Year 9. Cambridge iGCSEs in Year 11 and IB DP or IB Course in Years
12 & 13. PYP student exhibition in Year 6 is established at AIS, as are CAS and TOK at IB
level.

185 words

PM/  / EM

Evaluator Ratings

Not Met/Partially Met

Evaluator Response

Despite the school rating indicated, the evidence suggests that the school does not yet
meet the preparatory evaluation criteria and should continue to work on this during the
self-study period. It is highly evident that AIS maintains a robust commitment to student
learning and high-quality learning and teaching practices as stated in the guiding
statements. It is evidenced in the School Improvement Plan that has a strong focus on
student learning and achievement and was confirmed by observations of remote learning
lessons where students at all year levels were challenged and engaged. Discussions with
school representatives and a review of staff professional development activities confirmed
that the professional development program has an emphasis on teaching and learning and
supports implementation of the curriculum. The next step for the school to meet the
criteria for this standard at the preparatory evaluation stage is to develop an engaging and
contextually appropriate definition of high-quality and teaching to guide practice. The
definition should align with the guiding statements, reflect the school’s instructional
practices and be implemented consistently across the school. A useful starting point may
be the school’s Approaches to Learning statement.

Commendations

Domain A Standard 2 – The SLT for
ensuring that the guiding statements

Recommendations

Domain A Standard 2 (Major) - The SLT
team leads the development of a
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clearly articulate a commitment to high-
quality education and positive student
education outcomes.

definition of high-quality learning that
incorporates the school’s educational
philosophy, pedagogy and instructional
practices to support clarity and
consistency.
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Domain A: Purpose and direction - A3 - Preparatory Evaluation

The guiding statements provide clear commitment to developing global citizenship and
intercultural learning.

Ratings Rubric

A3i. The school has created an engaging and contextually appropriate definition of global
citizenship to guide its practice.

Self Ratings

Met

Response

A3 The guiding statements provide clear commitment to developing global citizenship and
intercultural learning. (CORE)

The AIS PYP and IB learner profile evidences a strong commitment to developing global
citizenship. Our school promotes inter-cultural understanding with an Australian lens and
with strong Vietnamese connections here in SEA.
Our school partnerships across the Inspired School Network, including the recently
acquired European International School in HCMC, enables opportunities for our students to
link up with others and develop as global citizens. Our current Inspired partner schools
include Reddam House, Sydney, Ling’s College, Latvia, St, Georges, Switzerland, St. Louis’,
Milan and Reddam House UK.

At AIS we acknowledge and celebrate our diverse community and foster an environment of
respect and service. We search for opportunities to connect our stakeholders to the wider
world and promote diversity, the UN Global Goals and citizenship, in order to establish
responsibility and build resilience and ‘character’.

134 words
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PM /  / EM

Evaluator Ratings

Not Met/Partially Met

Evaluator Response

Despite the school rating indicated, the evidence suggests that the school does not yet
meet the preparatory evaluation criteria and should continue to work on this during the
self-study period. A review of curriculum documentation and school programs, and
discussions with school representatives confirmed that AIS has a genuine commitment to
global citizenship and intercultural learning that is fostered and enhanced by the cultural
diversity of the school community. The commitment to global citizenship is stated explicitly
in the guiding statements as an aim to enable students ‘to make a difference to their world’.
The school uses the IB Learner Profile that permeates all school curriculum offerings and
programs to support students to develop the necessary traits and dispositions to achieve
this aim.

Respect, that underpins global citizenship and fosters positive attitudes and behaviours, is
one of the school values resulting in a positive and inclusive learning environment. Global
citizenship and intercultural learning are developed both inside and beyond the classroom
through the curriculum and co-curricular program. Language learning is supported.
Students have opportunities to develop leadership skills and to participate in service-
learning activities that foster empathy for others. As part of the Inspired Group of schools,
AIS has developed partnerships with schools in other countries that help students to
develop awareness of global issues and intercultural understanding. The next step for the
school to meet the criteria for this standard at preparatory evaluation stage is to develop an
agreed definition of global citizenship to guide school programs and actions. The school
also is advised to use this opportunity to consider means to measure the development of
students’ competencies as global citizens.
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Commendations

Domain A Standard 3 - The school
community for their commitment to
global citizenship resulting in an
inclusive, welcoming and friendly
learning environment.

Domain A Standard 3 - The SLT for
building external links with schools to
support global citizenship and
intercultural understanding.

Recommendations

Domain A Standard 3 (Major) - The SLT
leads the development of a contextually
agreed definition of global citizenship
and intercultural learning aligned with
the school’s international focus to
provide clarity and guide school
programs and actions.
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Domain A: Purpose and direction - A4 - Preparatory Evaluation

The guiding statements provide clear commitment to well-being, conform to the CIS Code of
Ethics, and demonstrate commitment to the values inherent in the UN Convention on the Rights
of the Child (1990).

Ratings Rubric

A4i. The guiding statements make a clear commitment to well-being and this commitment
is evident in practice. A4ii. The guiding statements are in alignment with the CIS Code of
Ethics and influence decision-making. A4iii. Suitable references to the UN Convention on
the Rights of the Child (1990) are deployed to give purpose and direction to policy related to
well-being, as appropriate.

Self Ratings

Met

Response

A4 The guiding statements provide clear commitment to well-being, conform to the CIS
Code of Ethics, and demonstrate commitment to the values inherent in the UN Convention
on the Rights of the Child (1990). (CORE) (CORE)

200 words

AIS nurtures a culture where the student is at the centre of our decision making and
student agency is at the forefront of planning. Staff meetings and inductions focus on
wellbeing and student safety, EduCare mandated CPD courses include ‘Child Protection’,
‘Raising Awareness of Peer-on-Peer Abuse’ and ‘Sexual Violence and Harassment Between
Children and Young people’.
AIS student leadership is strongly embedded and our students are outstanding
ambassadors for our values and IB philosophy. Our students are compassionate,
considerate action takers, through CAS, exploring the UN Sustainable Goals, GIN, MUN or
SRC – CIS ethics are demonstrated. Wellbeing, given covid-19, is still an area of focus but
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there is a transparency and openness to support student / staff relationships and wellbeing
to support learning. Further work on wellbeing & a safe and inclusive environment will be
developed and is a feature of our SIP, but we have worked hard to foster supportive
relationships / partnerships in the wider school community. Our school counsellor has
made a visible impact and our commitment to this is central to our philosophy.

177 words
PM /  / E M

Evaluator Ratings

Met

Evaluator Response

AIS is a student centred school and provides an inclusive and welcoming learning
environment resulting in happy students who enjoy their learning. The school has a robust
focus on student safety and well-being that is evident in the range of health, safety and
safeguarding policies and procedures to provide a safe, healthy and secure learning
environment. These include the Child Safeguarding Policy, Student Welfare Policy, Health
and Safety Policy, and staff and parent Code of Conduct. The guiding statements could be
strengthened with an explicit reference to student well-being to reflect the culture of care
that permeates AIS. Student representatives were unanimous in their agreement that the
teachers at AIS are friendly, caring, and provide a welcoming environment and build
connections with students. Positive and mutually respectful relationships based on the
school values are a feature of interactions between students, and between students and
staff that are consistent with the values contained in the UN Convention on the Rights of
the Child. Staff are engaged in professional learning activities and undertake mandatory
professional development training regarding child protection that include references to the
UN Convention on the Rights of the Child.

Commendations

Domain A Standard 4 (Major) - The SLT

Recommendations

Domain A Standard 4 – The SLT
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teachers and staff for their genuine
concern for student well-being resulting
in a culture of care and a supportive
learning environment, particularly during
the covid-19 pandemic.

considers including an explicit statement
regarding student well-being in the
guiding statements aligned with the
school values to emphasise and reflect
the culture of care within the school that
supports student health, safety and well-
being.
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Domain A: Purpose and direction - Domain Summary - Preparatory

Evaluation

As a result of the self-evaluation, the school identifies the actions necessary to strengthen this
aspect of school life. The Self-Study should be action-orientated, with evidence-based evaluation
leading to informed planning and proposed actions, in line with the school's guiding statements.

Ratings Rubric

There is no rubric for this response.

Self Ratings

No Rating

Response

AIS was acquired by Inspired Education Group in 2019. For CIS reporting, Domain I is new to
AIS and Boarding is hindered by covid-19, remaining an area for development. From the last
report, EAL, due to covid-19, is also under review as existing programmes are ‘diminished’
until Vietnam’s borders open again. The AIS SIP has 5 areas of focus. Objective 4 – Develop
Agency and Global Connectiveness, supports CIS core standards for respect and promoting
global citizenship. Our SIP focuses on data with CAT4 and a PASS pilot for Objective 1 will
support striving for excellence in educational and wellbeing outcomes. New EP and SLT
from 2020/21 reviewed the school’s purpose and direction, aligning with Inspired Group’s
three pillars of Academic, Arts & Sport. The original mission statement of ‘high quality
international education and striving for excellence in support of students with the IB
educational philosophy, to achieve full potential’ is still pertinent after 15 years of the
school’s history and meet the needs of our context and school community.
What could be improved is updating the school direction with best practice and procedures
that evolve from a large, global educational group with a shared focus on Learning &
Teaching and develop our competency in using data. AIS is working towards greater
inclusivity, diversity and equity and the general wellbeing of all stakeholders. This has been
a necessity with covid-19 and also as a result of student tragedies in 2019 and some difficult
public relations. More ‘active listening’ to stakeholders and giving agency to our community
is taking place but needs to be embedded into school culture. AIS is currently completing IB
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re-evaluation as well as CIS re-accreditation. AIS is aspiring to become a school where staff
and students are empowered and leadership is distributive. A strong focus on recruiting
quality teaching and other staff has occurred over the last 12 months, with an emphasis on
Australian and local educators being recruited. AIS is compliant with MOET and DOET for
Vietnamese laws and regulations for safety and wellbeing of students and other
stakeholders in the AIS community, as well as the broader group policies of the Inspired
group. Our vision, ethos and expectations are aligned to the CIS code of ethics and the UN
convention on the rights of the child and this is reflected in our school improvement
planning. The AIS community agree that the school’s purpose and direction is clear and
aspirational. Our values are represented by key words: World Class, Australian, Community,
Respect and Character and these frame our commitment to developing global citizenship
and intercultural understanding.

Evaluator Ratings

No Rating

Evaluator Response

This summary highlights the school’s commitment to excellence, student learning and well-
being and global citizenship. It indicates an understanding of the importance of ensuring
the guiding statements remain relevant, appropriate and meaningful for the school
community and are aligned with the three pillars of the Inspired Group. The narrative
demonstrates the ways that this commitment is incorporated in the School Improvement
Plan. The school’s reflections identify future actions required to strengthen alignment with
the CIS standards and inform planning and proposed actions in line with the guiding
statements. The school should act upon the recommendations contained in this report and
include them in the school’s improvement agenda particularly those related to the
development of a definition of high-quality learning, and global citizenship and intercultural
learning.

Commendations

Please refer to commendations under

Recommendations

Please refer to recommendations under
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individual standards for this domain. individual standards for this domain.
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Domain B: Governance, ownership and leadership - B1 - Preparatory

Evaluation

The respective roles and responsibilities of governance and/or ownership and leadership are
suitably defined in writing, respected in practice, and aligned with the CIS Code of Ethics to
enable the sustainable development of the school.

Ratings Rubric

B1i. The roles and responsibilities of governance and/or ownership, leadership, and
management are clearly articulated in approved policy, well understood and respected by
members of the school community, and effectively communicated. B1ii. Governors and/or
owners as well as the school’s leaders use the CIS Code of Ethics to guide their decision-
making and policies.

Self Ratings

Met

Response

B1(I) The Inspired Board and CEO (Inspired, APAC) have approved the vision and
philosophical statement of AIS. The Board ensures that the school has all appropriate
licences, pays taxes and that the EP is approved by the People’s Committee, with relevant
qualifications and experience. The roles and responsibilities of the school’s governance with
Inspired Education Group are clearly articulated, supported and understood by the AIS
school community. The EP and CEO (APAC region) communicate daily and work closely
together. EP produces a private, written report weekly and this is also sent up to the
Inspired Board. Nadim M Nsouli, Chairman, Clarence van der Wel, CEO APAC, write regularly
and directly to the school community and, pre-covid, visited annually. The CEO also
facilitates the APAC Heads working together and Nick Wergan (Global Education Director)
facilitates and chairs the Inspired Global Heads Network to drive Group strategic planning
to develop global citizenship, wellbeing, safety and Professional Development. Nick Wergan
also produces a weekly Heads checklist for Teaching & learning and strategic improvement
initiatives from the group including best practice and regulation. These are aligned to the
accrediting body, CIS, code of ethics. There is a strong ethos of working together. (198)
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B1(II) Many of the Inspired global schools are accredited by CIS which guides the group in
best operational practice, decision making and group policies, which are aligned with the
CIS code of ethics. Policy guides are shared and revised regularly and checked for
compliance by the senior leadership team (a regular item on the agenda). An ethos of
transparency is promoted by SLT to ensure that the school community has access to
accurate information and decisions that impact them. New staff are inducted and the whole
educational staff body receive training and support to monitor, evaluate, improve practice
and implement improvements. At AIS, the EP and SLT promote active listening and solution
focus leadership, to action School Improvement Planning, looking at best practice models
and adapting to AIS contexts.

Evaluator Ratings

Met

Evaluator Response

The governance of AIS adheres to the Inspired Group (IG) model and Vietnamese
government requirements. It consists of a multi-tiered structure at regional and global level
with ultimate responsibility residing with the IG President based in the UK. There is a clear
delineation of roles between governance and leadership evident in the role descriptions of
the Executive Principal (EP) and leadership staff and the Board Charter. It is reflected in
policy and procedures and contributes to the effective governance, oversight, leadership
and management of the school. The EP reports to the regional CEO. The lines of
accountability and responsibility are well understood and respected in practice with regular
and frequent communication between the EP and CEO. There is sufficient evidence that the
board is committed to high standards, works in the best interest of the students and the
school, and acts ethically based on close alignment with the CIS Code of Ethics.

Commendations

Domain B Standard 1 - The Inspired
Group and board for providing effective
oversight and support to the school to

Recommendations

None at this time.
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ensure the continued growth and
development of AIS aligned with the
guiding statements.

Domain B Standard 1 - The CEO and
Executive Principal for working in close
partnership with a shared commitment
to the guiding statements while
respecting the delineation of roles and
responsibilities.
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Domain B: Governance, ownership and leadership - B2 - Preparatory

Evaluation

The head of school is empowered to be the educational leader and, in partnership with the
governors and/or owners, has clearly defined responsibility and accountability for student
learning, well-being, global citizenship, and the culture of the school as a whole.

Ratings Rubric

B2i. The head of school’s role is unambiguous and supported by the school’s constituent
groups. B2ii. The working relationships between the head of school and the governors
and/or owners includes an appraisal process for the head of school and the opportunity for
mutual discussion of the effectiveness of the working relationships.

Self Ratings

Met

Response

B2 (i) The EP is present around all the campuses at AIS, attends assemblies and meetings,
communicates on Teams, emails and writes to the community regularly, as well as in
newsletters, to outline the direction of the school. The EP reports directly to the Inspired
APAC CEO, Clarence van der Wel (who is based in the NZ Head Office), and, through him, to
the Inspired Board and is responsible for keeping them informed about all areas of school
operation. The EP job description makes the in-role responsibilities clear, empowering the
EP for leadership and improvement, as set by the school’s vision mission and the Inspired
Group 3 pillars of Academics, Sport and Arts. Along with the CA / FO, the EP and the CEO
are responsible for the commercial oversight of the school and compliance with
Vietnamese laws and regulations. The CEO works with the EP and the chief accountant,
who has delegated authority (POA) in certain areas, to act on the CEO’s behalf (contracts
are also reviewed by the EP). The EP appoints staff, except for HOS and some Admin
Managers but is on the panel for these appointments. The EP leads SLT meeting weekly
and bi-weekly for the school Admin managers (although some Admin manager Heads also
report to the Inspired Head Office personnel). The EP meets with our sister school (EIS)
Head bi-weekly and with Heads of School daily. The EP meets monthly with all staff. Strong
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lines of communication and reporting are embedded in school culture. The EP is
accountable for learning and teaching, wellbeing, safety, school culture and global
mindedness for and within the AIS teams. (269) MET
B2(II) Inspired have a Heads’ appraisal in the form of Leadership Standards. The EP and CEO
meet twice a year to set strategic school goals and review and monitor targets. EP provides
written reports on progress measured against the leadership standards. Any matters of
concern are dealt with promptly and in the interests of the school community. The EP has
formulated a SIP over three years and this is shared and agreed with the CEO, driving the
vision, mission of the school forwards and is aligned to the Inspired leadership standards
and the CIS code of ethics. Teaching staff are appraised with Inspired / APAC Head Office
(NZ) annually. KG and support staff by the HOP & KG and Admin Managers by the EP.
Admin Managers appraise their teams. Systems for annual appraisal and target setting are
in place. Salaries are set by the APAC CEO in the school SABLE document, reviewed
annually by the CEO and the EP can negotiate / advise on behalf staff for adjustments with
the CEO, within the set budget. Appraisals include a strong focus on a school culture with
student learning, wellbeing and global citizenship as strategic outcomes. There is a strong
links between Inspired Schools and AIS has a number of school partnerships in which we
develop global citizenship opportunities for the AIS community.

Evaluator Ratings

Met

Evaluator Response

It was evident during the visit that the EP is the unambiguous leader of AIS in keeping with
her role description that includes responsibility for the educational program, day to day
management of the school and student well-being. The EP’s role as the leader of the school
is reflected in an organisational structure that shows delegated responsibility and lines of
reporting. There have been recent changes to the leadership structure that necessitates a
review of the organisational chart. Discussions with school representatives confirmed that
the role of the EP is well known and respected by the school community. In the relatively
short period that the EP has been at the school, she has earned the respect of all
constituent groups for building a strong community with a focus on student learning and
well-being. The EP has developed a positive, constructive and effective working relationship
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with the board based on mutual respect, trust, open channels of communication and
shared commitment to realising the guiding statements. The EP is ably supported by a
highly professional, dedicated and capable leadership team. An annual appraisal of the EP’s
performance is conducted by the CEO based on IG leadership standards and key
performance indicators.

Commendations

Domain B Standard 2 - The Executive
Principal for her leadership in building a
strong community that supports student
learning and well-being.

Recommendations

Domain B Standard 2 - The Executive
Principal conducts regular review of the
school organisational chart to ensure it
remains up to date.
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Domain B: Governance, ownership and leadership - B3 - Preparatory

Evaluation

The governors and/or owners and leaders ensure there is educational and financial [strategic
and operational] planning to support the school’s viability and implementation of the guiding
statements, and that these plans are appropriately communicated to the school community.

Ratings Rubric

B3i. The governors and/or owners have realistic and appropriate strategic and operational
plans that are underpinned by financial planning and which are focused on school
improvement. B3ii. The governors and/or owners have financial plans that include
contingencies for unexpected circumstances in order to best ensure the viability of the
school in the future.

Self Ratings

Met

Response

B3(I) The school is well run financially and the Inspired Board, the CEO, Chief Accountant
and Finance Controller and the EP meet and work through annual budget planning. The EP
works closely with the admin department heads and academics to ensure value for money
and best practices. The EP signs off on contract renewals with the Chief Accountant and
Finance Controller and on expenditure, purchase orders, invoices etc. there are rigorous
levels of financial control and efficiency in our purchasing department. Accounts are
audited regularly by Deloitte, Vietnam. Deloitte audits AIS financials with 2 types of full
report, twice a year at the end of June (Vietnamese financial year) and August (Group
financial year) along with an interim report at the end of May. The school is well resourced
and there is re-investment from the Inspired group with CAPEX, to upgrade facilities and
develop new projects, and also support education, wellbeing and Health & Safety
improvements.
B3(II) Parents are advised about fees well in advance of the new school year and the CEO
will approve hardships (TFAS), instalment payment plans, as guided by the Chief Accountant
and Finance Controller and the EP. FAQ for parents and details for who to contact in the
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organisation for queries are given at enrolment, annually at start of year and on the website.
Weekly reports to EP, CEO, Inspired are produced by the CA / FC, detailing roll and financial
updates on fee collections. Budgets are reviewed for academic spending with a monthly
meeting with the EP, Head of Primary, Head of Secondary and the Chief Accountant and
Finance Controller. Information on budgets is shared with the SLT and monitored.
Contingencies for the unexpected are factored in and covid-19 has tested our response and
adaptability to dramatic shifts in situation e.g. lockdown non-usable services refunds (see
Covid HCMC timeline). The EP and CA / FC are pro-active and act quickly and ethically to
understand nuance and contextual factors. They work with and are guided by the Inspired
Board in changes that affect the viability in the context of the school and ethically in the
interests of the community.

Evaluator Ratings

Met

Evaluator Response

The evaluators confirmed that AIS engages in strategic planning and long and short-term
financial planning. A whole School Improvement Plan (SIP) based on the guiding
statements has been developed with clearly articulated objectives and strategies to achieve
the objectives. The SIP includes expected outcomes that allows the school to measure its
success in implementing the guiding statements and achieving its objectives. Long term
financial planning takes the form of a Business Plan. School finances are managed at school
level by the EP, the Chief Accountant and Financial Controller and overseen by the regional
CEO and IG Board providing effective management and oversight of school finances by
persons with relevant financial knowledge and expertise. An annual budget is prepared at
school level to support the educational program and school operations that is approved
and monitored by the IG Board. Sound accounting practices are followed that comply with
Vietnamese government regulations and regular audits are conducted. The evidence
provided indicates that AIS is financially self-sufficient and carries no debt with sufficient
funds for unexpected contingencies. The school has been able to provide fee relief to
families experiencing financial hardship due to the covid-19 pandemic.
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Commendations

Domain B Standard 3 (Major) - The
board for prudent financial planning and
oversight that supports the
implementation of the educational
program and continued sustainability of
the school.

Domain B Standard 3 - The board for
showing compassion to families
experiencing financial hardship due to
the covid-19 pandemic so that students
can continue their learning at AIS.

Recommendations

None at this time.
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Domain B: Governance, ownership and leadership - Domain Summary

- Preparatory Evaluation

As a result of the self-evaluation, the school identifies the actions necessary to strengthen this
aspect of school life. The Self-Study should be action-orientated, with evidence-based evaluation
leading to informed planning and proposed actions, in line with the school's guiding statements.

Ratings Rubric

There is no rubric for this response.

Self Ratings

No Rating

Response

The school leadership, governance and ownership are effective in driving the guiding
statements and school mission. Transition of leadership and ownership over the last three
years has been smooth and has brought greater security to the school community. The last
few years have not been without their challenges, globally, and covid-19 has resulted in a
fluctuating roll, which is market driven, as HCMC has been hit with a number of hard covid
lockdowns both in the first year of the pandemic and again this summer. Educationally, we
continue to make progress on the development of learning, wellbeing and global
citizenship, which has been a key performance indicator of the school’s transition and
adaptability when directed to work online rather than face to face by the People’s
Committee. The community has been responsive and adaptive to the changes, with skill
sets and learning as a team growing exponentially for online learning. However, it
sometimes feels like 5 steps forward and 10 back, as we strive to manage the Covid crisis
and fallouts throughout the academic year. Although now more familiar with handling this
challenge, we look to learn and strengthen our practises and approaches. An area of
development is sustainability in terms of staffing and families (as many expat families have
gone back to home countries this summer) and managing budgets as a consequence of
falling roll. Another area of development is organising our policy bank to make it available
on more useable platforms and to continue the work started on updating and revising
policies.
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Evaluator Ratings

No Rating

Evaluator Response

The domain summary indicates that AIS has managed well the recent leadership changes
and financial challenges due to the covid-19 pandemic. It shows confidence in the
governance, leadership and management structure of the school and a robust commitment
to the guiding statements. Staffing and student enrolment have been identified as key
challenges for the school. The evaluators agree with plans to focus on school finances as a
result of the ongoing challenges as well as plans to organise a policy bank that is school
specific. This will help to strengthen alignment with the CIS standards and inform planning
and proposed actions in line with the school’s guiding statements. AIS also should act upon
the recommendation contained in this report and consider the next steps based on the
team evaluation criteria for this domain.

Commendations

Please refer to commendations under
individual standards for this domain.

Recommendations

Please refer to recommendations under
individual standards for this domain.
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Domain C: The curriculum - C1 - Preparatory Evaluation

The curriculum as a whole, offers access, engagement, and challenge to support the intellectual,
physical, social, and emotional needs of all students

Ratings Rubric

C1i. The curriculum is aligned to a clear vision of high-quality learning, which helps teachers
to create engaging and suitably challenging learning activities for all students. C1ii.
Overviews of the curriculum are well planned and articulated to meet the intellectual,
physical, social and emotional needs of students as they progress through school.

Self Ratings

Met

Response

The curriculum offers the chance for students to access and engage with a range of
academic studies, as well as supporting their physical, social and emotional needs.
The curriculum matches the school’s aims of offering high-quality, rigorous academic study
along with a more holistic, student-centred approach that develop students’ personal
development, as outlined in our SIP. This is an area that has been focused on in particular
since the start of 2020, following the pandemic.
Overviews of the curriculum are ongoing and reflective. In 2020-21, the focus in Secondary
was on the IB Diploma curriculum, to ensure it was truly international in terms of its scope
and that it reflected the current needs of our students. To this end, we were the lead school
to propose a new IB subject: Vietnamese A: Language & Literature, for first teaching in
August 2021.
We also offer a wide range of co-curricular activities, including after-school ECAs and a
range of student-led groups (GIN, MUN, Sports Council, etc) across the school. The school
actively promotes an appreciation of diversity, with a focus on LGBTQ during 2019-20.

Evaluator Ratings

Page 47



Not Met/Partially Met

Evaluator Response

Despite the school rating indicated, the evidence suggests that the school does not yet
meet the preparatory evaluation criteria and should continue to work on this during the
self-study period. There is considerable evidence that AIS maintains a robust commitment
to student learning and high-quality learning and teaching practices as stated in the guiding
statements. This is shown both in the School Improvement Plan which has a strong focus
on student learning and achievement, and in the observations of remote learning lessons
where students at all year levels were challenged and engaged. The next step for the school
to meet the criteria for this standard at the preparatory evaluation stage is to develop an
engaging and contextually appropriate definition of high-quality and teaching to guide
practice across the school. It should align with the guiding statements and reflect the
school’s instructional practices.

The successful development and widespread integration of such a policy will allow for
greater cohesion between the different phases of the school and ensure that learning is
consistent between campuses. For example, the transition from the Primary Years
Programme (PYP) to the Cambridge Lower Secondary curriculum in Year 7 is an area that
the SLT has identified as needing attention. The adoption of the PYP, the Cambridge
Secondary curriculum and the IB Diploma Programme (IBDP) ensures that within each
phase of the school there is a structure that allows for the intellectual development of
students. Of particular note was the universal commitment to students' physical and
emotional needs, in particular, through the extended period of lockdown and remote
learning. Many examples were given in discussions with both teachers and students of how
this important part of the school has been maintained.

Commendations

Domain C Standard 1 - The teachers for
their commitment to meeting the
intellectual, physical, social and
emotional needs of students.

Recommendations

Domain C Standard 1 (Major) - The SLT
team leads the development of a
definition of high-quality learning and
ensures that it is embedded in the
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Domain C Standard 1 - The teachers for
ensuring the continuation of a broad and
balanced curriculum and in particular
extra and co-curricular activities during
the covid-19 pandemic.

curriculum and implemented
consistently across the school.

Domain C Standard 1 (Major) - The SLT
reviews the transition program from Y6
into the Secondary school and develops
and implements strategies to ensure a
smooth transition so that student
learning is maintained.
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Domain C: The curriculum - C2 - Preparatory Evaluation

The documented curriculum determines the development of knowledge, understanding, skills,
and attributes, including well-being and intercultural competencies relevant to the students’
current and future development.

Ratings Rubric

C2i. The documented curriculum’s design and implementation makes clear the expected
learning outcomes for students in terms of knowledge, understanding, and skills (or
competencies). C2ii. The documented curriculum articulates clearly planned opportunities
for personal development to explore aptitudes, attitudes, and values.

Self Ratings

Met

Response

The school has a developed curriculum that shows how students will gain and develop
knowledge and skills, along with the expected outcomes of each unit. We have an inquiry-
based approach from PYP through to the IB Diploma that actively encourages students to
learn through taking action and personal experience.
Our curriculum encourages both independent and collaborative study habits that challenge
and inspire all students (a new Gifted & Talented Programme started in 2020-21 to help
further achieve this goal).
Because many students use English as a Second Language, we have a strong ESL
department that ensures students have the foundational skills necessary to access each
subject.
In Primary, a curriculum review in 2020-21 was completed in response to Vietnamese
Government requirements for the teaching of Vietnamese. Because of this, most Primary
students will now have a Visual Arts session and the teaching of Mandarin became non-
compulsory after-school sessions. This resulted in an increase in the teaching of Mandarin
by 25% each week to 100 minutes and also allowed for a stronger focus on Art, one of
Inspired’s central pillars.
Regular training, both internal and external, is undertaken by teachers to ensure they are
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conversant with the external programmes we offer (PYP, IGCSE and IB Diploma).
As well as our PSHE lessons, students are encouraged to consider intercultural issues within
the curriculum and teachers consider this when undertaking a review of the curriculum to
ensure it is up-to-date and reflects the world students live in.
During this last year K-6 teachers have worked and planned collaboratively and built closer
transdisciplinary links.

Evaluator Ratings

Met

Evaluator Response

Detailed curriculum documents were supplied to the evaluators that clearly showed the
learning outcomes for students through the school. These are based upon the PYP in
primary, the Cambridge Secondary Curriculum and the IBDP in the Secondary School. The
PYP Units of Inquiry (UoI) provide opportunities for students' personal development and to
explore a range of attitudes and values. Teachers spoke at length about the variety of these
opportunities and their desire to ensure that students developed a wide range of
knowledge, skills understanding and aptitudes. In the Secondary School a pastoral calendar
outlines what is to be covered and when to ensure that there is consistency and
progression. The IBD programme provides opportunities to explore values and attitudes
and values and, in discussions with teachers, many examples were given in a range of
subjects. Conversations with students across the school confirmed the impression that
these developmental opportunities occur throughout the school.

Commendations

None at this time.

Recommendations

None at this time.
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Domain C: The curriculum - C3 - Preparatory Evaluation

Global citizenship, intercultural learning, and digital citizenship are intentionally planned for
within the curriculum to ensure students are well prepared for life beyond school.

Ratings Rubric

C3i. The curriculum draws on the school’s contextually appropriate definition of global
citizenship and an understanding of the school’s cultural context, to provide intentional
learning focused on developing students’ local and global citizenship. C3ii. The school
demonstrates commitment to the role of language through developing programmes to
support multilingual learning as well as the host country language. C3iii. The school has
defined digital citizenship and has shared age-appropriate expectations with the students,
which inform the nature of their learning with technology.

Self Ratings

Met

Response

At AIS, we encourage students across the whole school to become global citizens. We
promote IB’s learner profile from KG through to Year 13, with assemblies and monthly
awards that recognise individual achievements.
Various co-curricular groups offer opportunities to become involved in global issues (GIN,
MUN) and we have a whole-school CAS approach that allows Primary and Secondary
students to work together on global issues, based largely around our CAS calendar. These
all form an important part of our ‘hidden curriculum’, where students have agency and are
encouraged to bring about change. There is an active SRC group in the Primary area and
they coordinate a range of community projects.
In terms of digital citizenship, this forms part of our PSHE programme and are a natural part
of many discussions in lessons. Our school counsellor is also involved in these discussions.
With students from more than 40 countries, we recognise and celebrate diversity of all
kinds. Our Language Policy and Language Procedure outlines this in detail.
With online learning more prominent in 2019-20, we produced an online guide to learning,
to ensure students were aware of their responsibilities, and were also aware of good
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practices.
Positive progress has been made on the recommendation for the need to have a
centralised and consistent approach to the documentation of the written curriculum from
K-6. The implementation of the data systems of Teams and SharePoint have greatly
assisted in building consistency and an efficient resource data bank. The PYP Coordinator
has also actively collaborated with year level and specialist teams to ensure planning
documents are linked and readily accessible.

Evaluator Ratings

Not Met/Partially Met

Evaluator Response

Despite the school rating indicated, the evidence suggests that the school does not yet
meet the preparatory evaluation criteria and should continue to work on this during the
self-study period. A review of curriculum documentation and discussions with a range
stakeholders confirmed the impression of the evaluators that AIS has a genuine
commitment to global citizenship and intercultural learning, which is fostered and
enhanced by the cultural diversity of the school community. Global citizenship and
intercultural learning are developed both inside and beyond the classroom through the
curriculum and co-curricular program. Teachers spoke about 'living' the values of global
citizenship and, in further discussions, students were voluble and eloquent in their
championing of the school's efforts to develop global citizenship and the emphasis placed
on intercultural learning. For example, students have many opportunities to participate in
service-learning activities that foster empathy for others.

As part of the Inspired Group of schools, AIS has developed partnerships with schools in
other countries that help students to develop awareness of global issues and intercultural
understanding. The next step for the school in order to meet the criteria for this standard at
the preparatory evaluation stage is to undertake a process that will lead to an agreed
definition of global citizenship in order to guide both the school's programs and actions.
This will ensure consistency in the development of values and allow for in depth discussion
of precisely what the terms global citizenship and intercultural learning encompass at AIS.
The school also is advised to use this opportunity to consider means to measure the
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development of students’ competencies as global citizens.

The school fosters the development of language learning. Languages offered include
Vietnamese and Mandarin through the school and in IBDP this expands to include Korean
and Japanese. In addition, English support is available for students who require additional
support. Students spoke about liking the fact that they had to speak English in lessons but
were able to communicate in whatever language they wanted to outside of lessons.

Numerous examples of digital citizenship were cited to the evaluators by both teachers and
students. However, in order to meet this standard, the school needs to develop a shared
definition of digital citizenship. This then needs to be embedded across the school's
curricula to ensure that it is fully implemented and issues are addressed in age-appropriate
ways. Additionally, such a shared definition can be used to outline how parents can be
made aware of the dangers their children face in this area and how they might support
them in becoming mature digital citizens.

Commendations

Domain C Standard 3 - The SLT for their
support of multi-lingual learning to help
foster global citizenship.

Recommendations

Domain C Standard 3 (Major) - The SLT
leads a collaborative exercise in
developing a school wide definition of
digital citizenship to provide a
framework to ensure student learning in
this area is consistent, comprehensive
and developmentally appropriate.

Domain C Standard 3 - The team leaders
and subject coordinators conduct a
curriculum mapping exercise to ensure
digital citizenship is embedded in the
curriculum across the school.

Domain C Standard 3 - The SLT leads a
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process involving all stakeholders in the
school to develop a contextually
appropriate definition of global
citizenship so that it can be incorporated
into all aspects of school life.

Domain C Standard 3 - SLT and teachers
develop means to measure the success
of students' acquisition of global
citizenship competencies.
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Domain C: The curriculum - Domain Summary - Preparatory

Evaluation

As a result of the self-evaluation, the school identifies the actions necessary to strengthen this
aspect of school life. The Self-Study should be action-orientated, with evidence-based evaluation
leading to informed planning and proposed actions, in line with the school's guiding statements.

Ratings Rubric

There is no rubric for this response.

Self Ratings

No Rating

Response

The school curriculum includes IB’s Primary Years Programme from KG-Y6 and a Middle
School programme from Years 7-10 that leads in to Cambridge IGCSEs in Year 11 and the IB
Diploma in the High School. Our purpose is to ‘encourage and support our students to
become inquiring and knowledgeable learners with the confidence to achieve their
potential’. Academically, it is felt we have a curriculum that provides a framework for
success, evidenced by record IB Diploma results in 2019-20 and 2020-21, while we also
focus heavily on the non-academic achievements across the school. This reflects Inspired’s
three pillars: performing arts, academic excellence and sports. In Secondary, a review of the
IB Diploma was undertaken in 2020-21 and will be completed in 2021-22. The aim of this
was to ensure units were truly international, that vertical and horizontal alignment had been
considered and that CAS and TOK were included into all unit planning. The inclusion of CAS
is important as this helps teachers look at ways of promoting global citizenship within the
curriculum. The SLT curriculum review committee is reviewing specific pathways for our
students, particularly EAL and new enrolments (new CAT4 testing will help with this). The
school’s SIP has a particular focus on reviewing the KG curriculum across all three
campuses. Team-led training and consultants have supported this. Additional research has
taken place into the Australian Early Years curriculum in order to include the philosophy of
‘Belonging, Being & Becoming’. These curriculum reviews will continue in 2021-22. They will
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also include an investigation into the merits of IB MYP and becoming a continuum school
and the advantages and disadvantages of retaining the Cambridge IGCSEs in Year 11. This
has a lower priority than the other reviews outlined above as it is speculative in nature.
In the past year there has been a particular focus on student well-being following the
effects of online learning but also because of student tragedies within the school
community. More well-being items have been added around school, including a Zen Room.
Recently, the school has focused on digital citizenship and, moving forward, will plan how to
deliver this in an age-appropriate manner across the school. We are also aiming to become
even more diverse and to reflect this in our curriculum and co-curricular areas. Provision of
language learning is strong across the school, with a developed ESL department. At IB level,
we offer Vietnamese, English, Korean, Chinese and Japanese A. This is thought to be one of
the widest offers among IB schools in Vietnam. In addition, 86% of IBD students gained a
bilingual diploma following the May 2021 session. Moving forwards, the school needs to
consider the pathways from PYP into middle school and also from IGCSE into the IB
Diploma. As we are not an IB continuum school, this is an especially important discussion
and, indeed, part of this may well look at the advantages and disadvantages of offering IB
MYP as well. The introduction of CAT4 testing in 2021-22 will also help with data analysis.
Storage of curriculum documents is now organised on Microsoft Teams, which is also our
main VLE. The school also uses iSams (attendance and behaviour) and ManageBac (report
writing / IBD). Following previous recommendations, a recent curriculum review focused on
the importance for internationalism and this was reflected in updated curriculum
documentation. Since the last visit, specific training for all staff on strategies for teaching
ESL students has taken place, and more is planned.

Evaluator Ratings

No Rating

Evaluator Response

The narrative reflects the school's commitment to not only providing a high quality
academic education for all of its students but its wider commitment to ‘encourage and
support our students to become inquiring and knowledgeable learners with the confidence
to achieve their potential’. A strong commitment to multi-lingual learning is identified as
both a strength and an ongoing priority for the school.
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Lockdown has meant the delay of implementing initiatives such as CAT4 and PASS testing
which will generate data with which to evaluate the effectiveness of the various programs
the school offers.
The school’s reflections also identify other future actions to strengthen alignment with the
CIS standards. The school should act upon the recommendations contained in this report
and include them in the School Improvement Plan (SIP), particularly those related to the
development of a definition of high-quality learning, global citizenship and intercultural
learning, and digital citizenship. Once these are developed, the next step is ensuring that
these are embedded across the school's curricula. This will allow for greater consistency in
the school's ability to deliver these key aspects of student learning.

Commendations

Please refer to commendations under
individual standards for this domain.

Recommendations

Please refer to recommendations under
individual standards for this domain.
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Domain D: Teaching and assessing for learning - D1 - Preparatory

Evaluation

Teaching is closely aligned with the school’s definition of high-quality learning which enables all
students to be engaged and challenged, to gain access to the curriculum, and to have success in
their learning.

Ratings Rubric

D1i. Students are actively engaged and challenged in their learning. D1ii. Through their
practice, teachers are implementing the school’s definition of high-quality learning. D1iii.
Teachers employ a range of differentiated methodologies that enable learners of all ages
and abilities to be successful. D1iv. Teachers understand student learning needs and
support their academic, social, emotional, and physical growth and development
accordingly.

Self Ratings

Met

Response

Whole School:
In keeping with the demands of international education, the school offers PYP, IGCSE and
IBDP qualifications to its students. These externally validated results are considered when
planning lessons, class lists and potential suitable academic flightpaths for students. In its
implementation, the school carefully considers staff qualifications and expertise when
assigning roles for each academic year. The school recently upgraded facilities; notably the
IB centre and well-resourced library, both are inviting to students and conducive to good
study habits. Sports facilities, the gymnasium, swimming pool, football pitch and table
tennis area are available to students at suitable times. The music rooms are available and
often utilised by students practices and recording. The school’s IT requirements are met by
the AIS technology department and a ‘helpdesk’ email for students and teachers. In the
classroom, technology is ubiquitous in the forms of interactive whiteboards, Apple TV
usage, iPads and BYOD laptop programme in secondary school. Considerations for EAL
students and those requiring an IELP are employed upon enrolment with procedures
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further in place to track student performances with a view to full classroom immersion
upon exiting from EAL. Learning environments are stimulating and various teaching styles
such as investigations, performances and presentations cater for all students.
Primary School:
Inquiry-based learning underpins all classroom experiences. Students are encouraged to
demonstrate agency in their own learning experiences and to find their voice. Visible
thinking routines are utilised which inform the rubrics for each programme of inquiry. In so
doing differentiation is interwoven with student learning in order for each child to have an
engaging learning experience. The Year 6 PYP exhibition is a culmination of such a pathway
allowing students to showcase their learning and for this learning to be celebrated publicly.
Technology is accessible for each student in Year 3-6; iPad use compliments daily learning
as do subscriptions including BrainPop, Reading Eggs and SeeSaw.
Secondary School:
Checkpoint (Year 9), IGCSE (Year 10/11) and IBDP (Year 12/13) qualifications provide students
with regular opportunities for success and summative feedback. To assist students, a range
of age-appropriate textbooks are available by the various exam boards. Many subscriptions
supplement learning; MangaHigh, TestBase, IB QuestionBank, BrainPop, InThinking,
Mathletics along with Teams and ManageBac. In some subjects, smaller class sizes are
implemented which contain students who require greater assistance.

Evaluator Ratings

Not Met/Partially Met

Evaluator Response

Despite the school rating indicated, the evidence suggests that the school does not yet
meet the preparatory evaluation criteria and should continue to work on this during the
self-study period. There is considerable evidence that AIS maintains a strong commitment
to student learning. The school is beginning to use data such as PASS and CAT4 to provide
baseline data in order to monitor individual student progress. This was to have been
implemented at the beginning of the current academic year, but due to the limitations of
remote learning this has been delayed. Discussions with parents and students confirmed
the evaluators' impression gained from viewing online lessons that students were engaged
and challenged in their learning.
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The next step for the school to meet the criteria for this standard at the preparatory
evaluation stage is to develop an engaging and contextually appropriate definition of high-
quality and teaching to guide practice across the school. It should align with the guiding
statements and reflect the school’s instructional practices. Once this definition has been
adopted a curriculum mapping exercise should be completed to ensure its consistent use
throughout the school.

Students in primary outlined how setting their own SMART goals allowed them to
concentrate on aspects of their learning so that they each made progress. Most of these
goals were student generated but some were suggested by the class teacher. A similar
process was outlined by the secondary students. Teachers also spoke of how they use
technology as a tool to aid differentiation in all areas of the school.

Both primary and secondary students spoke with great passion about their teachers'
commitment to their social and emotional well-being. In discussions with the evaluators,
teachers echoed the importance of this to them individually and to the ethos of the school
in general. During the enforced and extended period of remote learning and lockdown all
stakeholders commented upon how this had been maintained and the genuine concern
that teachers felt for the well-being of their students.

Commendations

Domain D Standard 1 (Major) - The
teachers for the active steps they have
taken through the enforced period of
remote learning to ensure that the
social, emotional, and physical growth
and well-being of students is maintained.

Recommendations

Domain D Standard 1 - The SLT in
consultation with a range of other
stakeholders, develop a contextually
appropriate definition of high quality
learning to ensure that learning is
consistent across campuses and
programs.

Page 61



Domain D: Teaching and assessing for learning - D2 - Preparatory

Evaluation

There are effective policies and procedures in place to identify the varied needs and overall well-
being of students, both at admission and while enrolled, to ensure that all students may benefit
from the school’s programmes.

Ratings Rubric

D2i. The well-being and learning needs of students enrolled in the school are adequately
supported by clearly defined and effective screening programmes and referral systems. D2ii.
Ongoing assessment procedures monitor the extent to which students benefit from school
programmes, and effective procedures are used to continually improve student access to
the curriculum.

Self Ratings

Met

Response

Whole School:
The school implements policies and procedures to ensure the needs and well-being of our
students is met. At the point of enrolment, the school employs its Enrolment Policy and its
Enrolment with Conditions policy to ensure students are supported. Screening programmes
in Maths and English are utilised which feed into subsequent referral systems to ensure
students’ needs are met. The school offers academic scholarships as the need and
opportunity arises at both the point of admission and at annual re-enrolment. The overall
well-being of students is carefully considered through the Learning Diversity policy and
Student Discipline policy and procedures practiced. Student Welfare Coordinators meet
weekly to identify at-risk students of concern and share communication via the SWC Teams
channel and students are encouraged to utilise the school counsellor who has a regular
presence amongst the study body. The school pastoral programme is particularly active
during assessment periods. Gifted and Talented students, and enthusiastic students
generally, are provided opportunities to further their learning through events such as (but
not limited to):
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o Music and Art concerts, performances and exhibitions.
o Assemblies
o SISAC and ASAC Sports and International sports competitions (AISA Games)
o Interschool Mathematics competitions
o SIAMUSE Concerts and other public performances
o Hard Rock Café Battle of the Bands and School Musicals (Legally Blonde, Mamma Mia,
Addams Family)
o MUN
o Extension and Additional Mathematics pathways offered to capable students.
o Combined Science offered to Year 10s
The school provides Parent - Teacher conference opportunities for parents twice a year,
two full homeroom induction days at the commencement of the year and three written,
formal reports to parents in order to ensure constant communication with parents far
beyond enrolment.
Primary School
Programmes offered to students are designed to be incorporated into daily classroom
activities. An active SRC team took advantage of opportunities by helping to build a school
in Tra Vinh Province using Eco Bricks, made cultural links with an Inspired school in Latvia
and encouraged full student collaboration to provide charity Tet box donations to children
in the local slums. Assessment is varied and age-appropriate involving both summative and
formative styles, Progression Tests for Year 3- 5 Checkpoint tests for Year 6, Mathematics
PAT tests, portfolios, unit sharing and exhibitions. Assessment in Early Years consists of
formative assessments. As part of the school's ongoing commitment to individual progress,
Year 6 will sit a battery of tests through GL Assessment allowing the school a further
window into a child’s capabilities and sense of self-worth.
Secondary School
- In Secondary School, the admissions process at AIS requires past school reports to be
presented. Diagnostic information is also sought through an admissions Maths exam and
English writing task. As is the case in Primary, introduction of CAT4 and PASS testing to
track well-being and student self-efficacy will offer further data to ensure the needs of our
students are met.

Evaluator Ratings
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Met

Evaluator Response

Teachers in discussion with evaluators were able to clearly articulate the school's referral
policies and procedures and how they are implemented in practice so that students' well-
being and learning needs are met. Similarly, students felt that their needs were adequately
provided for. They also spoke of student initiated support groups and Creative Action
Service (CAS) groups that with the assistance of the counsellor helped to support their
peers.

The next step for the school is to develop comprehensive assessment procedures to
monitor the extent to which students benefit from their learning and the school's programs
to support student well-being, and to what extent effective procedures are used to
continually improve student access to the curriculum. For example, the CIS annual
community survey could be used for this purpose. Once such metrics are agreed they
should be used to evaluate and improve the school's provision of a range of both well-being
and learning needs.

Commendations

None at this time.

Recommendations

Domain D Standard 2 - The SLT
develops, conducts and shares with the
community a comprehensive method of
reviewing the effectiveness of learning
and well-being provision and uses the
data to improve student access to the
curriculum.
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Domain D: Teaching and assessing for learning - D3 - Preparatory

Evaluation

Teaching draws on a range of appropriate cultural and authentic contexts to provide meaning
and purpose for students in their development as global citizens and intercultural learners.

Ratings Rubric

D3i. Teachers are aware of the school’s own definition of global citizenship and use it to
provide age-appropriate opportunities to experience and learn from a variety of
environments, contexts and cultures. D3ii. Students can give examples of their intercultural
learning. D3iii. The school is seeking ways to measure and assess students’ development as
global citizens and intercultural learners.

Self Ratings

Met

Response

Whole School
The school enjoys opportunities to celebrate International Day each year where pupils are
encouraged to dress in their national costume and bring a food synonymous with their
home country. Regular competition and collaboration with other international schools
fosters an awareness of a broader picture for our students as well as interaction abroad
such as Kings College Latvia, and AISM in Malaysia. The school offers supports for VNC
(Vietnamese National Curriculum) students who must undertake such an extra
commitment due to the expectations of the local department of education (DOET). The
school also offers Vietnamese language studies for non-Vietnamese students in Primary
school. The school follows Vietnamese national holidays and enjoys a Tet fair in January. All
teachers are made aware of each student’s nationality on class lists helping to inform their
efforts to celebrate the rich diversity.
Primary School:
Year 5 students participated in a Culture Box project, taking photographs of their local
community and sent to Kings College, Latvia last year. They, in turn, did the same. The two
schools also interact online to garner a greater appreciation of each other’s culture. The
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school teaches the UN Global Goals which are incorporated into units of inquiry. Further,
each unit of inquiry contains a local and global focus. Other events all designed to provide
an outward focus for our students include:
- ANZAC Day assembly
- Australian Ambassador/Consular General visitation
- Moon Festival
- International Day celebrations
- Raising money for Vietnamese flood victims in central Vietnam
Secondary School:
Secondary offers a robust camp programme in Year 7, 8, 10 and 12. Camp week occurs each
year where Year 10s spent 5 days in Malaysia. From an international perspective, students
take part in collaborative activities with other students at St. Georges School, Switzerland
and Reddam House, UK. Our students run a Global Issues Network (GIN) focussing on local
and global concerns, and subsequent initiatives the make a positive impact on such areas of
concern. The school also has five students in positions responsibility (Student Chair,
Secretary of Culture & Arts, Secretary of Health & Well-Being and Vice President of
Entrepreneurship) within the student Global Inspired Network.

Evaluator Ratings

Not Met/Partially Met

Evaluator Response

Despite the school rating indicated, the evidence suggests that the school does not yet
meet the preparatory evaluation criteria and should continue to work on this during the
self-study period. It was clear to the evaluators that the development of global citizenship
was central to the ethos of AIS. Teachers spoke about the values that they strived to live in
order to model global citizenship for their students and how it influenced their teaching. For
example, in primary the 'Who am I?' is the first UoI covered with each year group and global
citizenship is covered in other UoIs throughout the year. In secondary maths the
mathematical achievements of different cultures was emphasised and in English a change
of texts to reflect greater diversity had opened eyes of both students and teachers to new
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ideas and perspectives. The view that global citizenship permeates AIS was echoed by both
primary and secondary students in discussions with the evaluators. They outlined many
opportunities for them to develop global citizenship both inside and outside the classroom.
Many of these initiatives were student led and driven and reflected their concerns in this
area.

The next step for the school to meet the criteria for this standard at preparatory evaluation
stage is to develop an agreed definition of global citizenship to guide school programs and
actions. The school should then consider means to measure the development of students’
competencies as global citizens.

Commendations

Domain D Standard 3 - The students for
embracing the opportunities that the
school provides to develop global
citizenship.

Domain D Standard 3 - The students for
their genuine concern and compassion
for others and commitment to the
service learning programme.

Recommendations

Domain D Standard 3 - The SLT develop
a range of metrics to assess the
effectiveness of the school's teaching of
global citizenship.
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Domain D: Teaching and assessing for learning - Domain Summary -

Preparatory Evaluation

As a result of the self-evaluation, the school identifies the actions necessary to strengthen this
aspect of school life. The Self-Study should be action-orientated, with evidence-based evaluation
leading to informed planning and proposed actions, in line with the school's guiding statements.

Ratings Rubric

There is no rubric for this response.

Self Ratings

No Rating

Response

The school has recently identified a need to strengthen and deepen its use of data tracking
of its students across sub-schools as well as within each school. This fulfils part of the
school improvement plan to ‘Identify strengths and support to achieve full academic
potential’; our service to students.
Accordingly, all Year 6,7,8,9 & 11 students will undertake a CAT4 and PASS test throughout
the school year in order that all students needs are noticed and acted upon suitably. Such
action by the school is a commitment to multi-year cycle whereby individual attainment
and attitudes to learning can be monitored, and value that has been added to student
achievement can be celebrated. Further consideration is and will be given to the use of such
data by sharing certain results with parents well as incorporating such data into the
admissions process and with appropriate boundaries set.
Further, selected staff are currently undergoing professional development in the
implementation of CAT4 and PASS testing to increase ownership across all faculties and
across sub-schools. This bridging across Year 6-7 is important as it will provide greater
continuity for the pupils in their learning as they transition from Primary to Secondary.

Evaluator Ratings

No Rating
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Evaluator Response

The school's narrative identifies the need to make more use of data to review both student
attitudes and progress via the CAT4 and PASS assessments. Although a strong
commitment to high-quality learning exists within the school, there is no school-wide
definition of what constitutes high-quality learning. The adoption of such a definition will
bring greater consistency to teaching and clarity to expectations as to what high quality
learning at AIS looks like. In order to fully align with the CIS standards in this area, once
such a definition has been adopted and shared a curriculum mapping and review should be
undertaken to ensure that it is widely and effectively implemented. Similarly, whilst both
well-being and the development of global citizenship are real strengths of the school, no
formal procedures are in place to measure there effectiveness. In order to align with CIS
standards, the development of such procedures should be seen as a priority in order to
celebrate successes, ensure that they are widely applied and identify any weaknesses in
these areas.

Commendations

Please refer to commendations under
individual standards for this domain.

Recommendations

Please refer to recommendations under
individual standards for this domain.
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Domain E: Well-being - E1 - Preparatory Evaluation

The school environment is characterised by openness, fairness, trust, and mutual respect to
support student learning related to well-being. The school listens to students’ views and
develops their agency, compassion, environmental stewardship, and leadership capabilities.

Ratings Rubric

E1i. The school promotes a positive and supportive, culturally-sensitive environment for
student well- being, including fair and appropriate expectations for behaviour. E1ii. There are
opportunities for students to share concerns, express their views and influence decisions
and develop their leadership capabilities.

Self Ratings

Met

Response

Clear expectations are established early in the year through classroom agreements and
high expectations and standards are reiterated through assemblies by SLT. The
Kindergarten positive behaviour guidance document, Primary and Secondary behaviour
management charts are communicated with parents via the Parent Handbooks.
AIS believes in the positive approach when it comes to behaviour management. The
language of the learner profiles is very much embedded in our school culture.
Some positive behaviour initiatives include:
• House points for positive behaviour
• Learner Profile certificates
• Leadership opportunities
Welfare coordinators, homeroom teachers and the school councillor encourage students to
speak up or reach out if something is bothering them. The teachers are aware of the
systems in place to log pastoral or wellbeing concerns. SLT act accordingly when a concern
is logged.
We encourage students to have a voice and offer many leadership opportunities through
classroom inquiry, and student groups such as SRC, GIN and CAS.
We are a culturally responsive and inclusive school acknowledging and celebrating a variety
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of events – such as Earth Day and International day.
We have several SEN students who have wrap around support and specialised programmes
who are integrated in our mainstream programme.

Evaluator Ratings

Met

Evaluator Response

In discussions with both students and parents, it became clear that they regard the
supportive, friendly and inclusive culture of the school to be one of the major benefits of
being at the school. AIS has clear and easy to follow expectations for behaviour and a
simple 1-4 system for recording transgressions. Any such incidents are noted on the
school's IMS so the Student Welfare Coordinators (SWC) can monitor and identify any
emerging patterns. Although some older students view the system as a little unfair,
teachers expressed the view that they thought it worked well.

It was abundantly clear to the evaluators the school strongly encourages student voice.
Students are very confident in their ability to voice any concerns that they might have, that
they would be listened to with respect and their concerns taken seriously. Numerous,
impressive examples of student leadership were provided, many of which were not only
student led but student instigated. For example, a student magazine was praised highly by a
range of stakeholders in the school and was clearly something of which the students
concerned were very proud. Similarly, a range of student led service learning and global
citizenship initiatives were described by students and, again, this was something that they
clearly took pride in.

Commendations

Domain E Standard 1 (Major) - The SLT
and teachers for providing numerous
opportunities for students to share
concerns, express their views, influence

Recommendations

None at this time.
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decision making, and develop their
leadership capabilities.
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Domain E: Well-being - E2 - Preparatory Evaluation

The school has clearly documented and effectively implemented policies and procedures
relating to child safeguarding to protect and promote the well-being of all enrolled students.
These policies set out how the school addresses the following issues: safer recruitment; staff
conduct; student behaviour; reporting, managing and recording child safeguarding concerns and
allegations of abuse; roles and responsibilities of staff, leaders and governors to manage and
oversee safeguarding; staff training, student education and parental engagement; peer-on-peer
harassment and abuse (including but not limited to bullying and sexual harassment); online
safety; and security and health and safety. These exceed, where necessary, local regulatory
requirements.

Ratings Rubric

E2i. The school is implementing appropriate policies and procedures to safeguard and
promote the well-being and protection of students (see list of areas that these policies
should cover in the standard). E2ii. Policies and procedures include: an explanation of how
the school encourages students, staff, and parents to share safeguarding, health and safety,
and security concerns; clear reporting lines for students, staff, and parents, and ways to
escalate their concerns if necessary; and how the school responds to concerns and
allegations when they are raised. E2iii. The school has clearly defined leadership and
governance responsibilities for well-being and child safeguarding and is cognisant of the
legal, ethical, and cultural expectations and requirements regarding child abuse within the
country in which it operates. E2iv. The school has developed and adopted an appropriate
definition of child abuse including physical, emotional, and sexual abuse (including sexual
exploitation), neglect, and commercial exploitation, and recognises the different contexts in
which students can experience abuse, including at home, in school, online, and amongst
their peer group. E2v. The school has a programme of annual professional training for
faculty and staff (including non-teaching staff) regarding child safeguarding.

Self Ratings

Met

Response
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Our SIP highlights the importance of ongoing professional development in regards to
wellbeing and safeguarding.
AIS staff can access TES (EduCare courses) online. Specific safeguarding courses were
made compulsory to complete and each year SLT set more compulsory courses to
complete that are a priority.
Student well-being and safeguarding are of high priority. Safeguarding procedures are
referred to often in staff meetings reminding staff of the systems in place to help monitor
and track student well-being. The child protection officers will act accordingly if notified of a
serious safeguarding/welfare concern.
Policies and procedures have been reviewed and updated to align with current best practice
and to align with the EduCare courses provided to all staff.
The SWC’s also meet weekly with HOS and the school councillor to flag any students of
concern so that the councillor can then directly reach out to them when wellbeing concerns
have arisen.
The school councillor works directly with a number of students in school providing one to
one support in areas such as identity, managing anxiety, self-harm, suicidal ideation, sleep
problems, managing workloads and bullying.
The school councillor will support students to access additional out of school services
where needed and link with their parents when concerns arise in regard to their safety or
the safety of those around them.
Posters are displayed around the school for students suggesting what to do if you need
help.

Evaluator Ratings

Met

Evaluator Response

It was clear to the evaluators that AIS takes its safeguarding responsibilities seriously and
has a comprehensive set of polices and definitions overseen by IG, in this area. All
stakeholders that the evaluators spoke to could clearly articulate how different aspects of
those policies worked in practice. If an allegation is made about a member of staff, a
centralised IG phone line is available so that any allegations can be investigated
independently.The school has appointed designated safeguarding lead. In addition, a
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member of the IG board has oversight for safeguarding and child-protection in all IG
schools and fulfills the governance oversight function in this area. This centralisation helps
to ensure that AIS is abreast of current practice in this area.

All staff receive annual safeguarding training. The school also has access to the EduCare
programme that contains a range of courses covering different aspects of child protection
and safeguarding. There is an expectation that all teachers complete at least 6 of these
each year, some of which might be mandated and others selected by the teacher to allow
them to better fulfill their specific role in the school.

Commendations

Domain E Standard 2 - The counsellor,
DSLs and SWCs for providing a range of
counselling and well-being and
safeguarding initiatives to support
students health, safety and well-being.

Domain E Standard 2 (Major) - The SLT
and teachers for their robust focus on
safeguarding and well-being of students.

Domain E Standard 2 - The SLT for
providing regular training in the area of
safeguarding that allows for
individualisation so it meets both the
needs of the school and the specific
needs of each member of staff.

Recommendations

None at this time.
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Domain E: Well-being - E3 - Preparatory Evaluation

The school ensures the physical and mental health and overall well-being of all enrolled
students.

Ratings Rubric

E3i. Sufficient and suitably qualified medical and counselling staff/contracted providers, are
regularly trained, to serve the physical and mental health needs of the students enrolled.
E3ii. Physical and mental health records are kept systematically, securely and confidentially
and are used to support students in need. E3iii. Programmes of physical and mental health
education, including students being taught about child safeguarding are evident for all age
groups and they are age- appropriate. E3iv. There are established partnerships and
identified community services available to support physical and mental health of students.

Self Ratings

Met

Response

The school improvement plan highlights the importance and commitment of nurturing
overall physical and mental well-being of each student and staff.
We currently have one councillor and one nurse who work from KG to Year 13 and across all
campuses. Our Primary Principal is also the school-wide SENCO. The councillor and SENCO
have developed strong connections with outside providers who can support the well-being
of our students – behavioural and learning needs. These providers have also hosted many
PD sessions for our staff and families.
• Triple P Parenting – Positive Parenting with Dr Mimi Thuong
• Wellbeing and Online Learning (focused on the early years)– with Dr Mimi Thuong
• ‘Living and Learning in Lockdown’ workshop for parents– Tony Louw
• ‘Wellbeing during lockdown’ – staff workshop – Tony Louw
• Learner Needs – staff workshop – Tony Louw
Robust school-wide systems are in place for tracking and monitoring student welfare.
Student welfare coordinators in each year group and SLT have an overall picture of
students in need of extra support. The SLT, councillor and SENCO meet on a regular basis
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to discuss students needing support. IEP’s are implement where needed.
Health education is embedded into the school curriculum and is age appropriate. Please
see POI overview ‘Who we are’ for PYP and Secondary Health unit plans. This also extends
to digital citizenship and being safe online.
Our Student Welfare Coordinators run a Pastoral Program whereby students are taken out
of class for 1 period (40mins) approximately 3 times/term to address any pastoral needs
that have arisen.
We have our prefects as student representatives for our students to reach out to if they are
not comfortable discussing their concerns/issues with an adult.
GIN groups run advocation/advertising programs and present at assemblies.

Evaluator Ratings

Met

Evaluator Response

The AIS has one counsellor to support student welfare across all campuses. Students and
parents spoke enthusiastically about the level of counselling care that was provided for
students and, in particular, during the long-term period of remote learning. In addition to
counselling, the counsellor has input into assemblies and other relevant areas of school life.
Similarly, the school employs a full time nurse based at the Thu Thiem campus. In addition,
administration staff in the other campuses have received additional training so that they
can provide medical care. Records of counsellor sessions are securely stored on the
school's IMS (iSAMS) in a module that only the counsellor can access. Medical records are
similarly stored so the nurse has access to them.

In discussions with the evaluators, it was clear that students knew how to access
counselling services and how to make a safeguarding disclosure. In primary, the first UoI is
'Who am I?' and this covers issues around safeguarding. Although it is taught to all primary
students annually, teachers explained how content and language is amended to
differentiate it for different age groups. In secondary, pastoral lessons, planned via a
pastoral calendar, ensures all students receive appropriate teaching in this area. The focus
of this programme has changed during lockdown to include a greater emphasis on stress
management and self-harm. Training has also been provided to teaching staff to help them
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better identify possible safeguarding issues whilst students work remotely.

A range of partnerships were identified by the counsellor and the nurse to assist them.
These included networks of international schools in Ho Chi Minh City, non-government
organisations, medical practitioners and state welfare services.

Commendations

None at this time.

Recommendations

Domain E Standard 3 (Major) - The SLT
and Board review the level of medical
provision and counselling services across
all campuses to ensure that each
campus has suitably trained personnel in
the interests of student health, well-
being and care.
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Domain E: Well-being - Domain Summary - Preparatory Evaluation

As a result of the self-evaluation, the school identifies the actions necessary to strengthen this
aspect of school life. The Self-Study should be action-orientated, with evidence-based evaluation
leading to informed planning and proposed actions, in line with the school's guiding statements.

Ratings Rubric

There is no rubric for this response.

Self Ratings

No Rating

Response

Wellbeing is always an essential element in an educational setting, but more so in recent
times. As a school we have dealt with some sad and unfortunate tragedies – with a big
focus moving to ‘prevention’ and engaging early and encouraging ‘wrap around’ support.
When tragic events have occurred, we have planned and actioned support measures. In
2018 when we had twins commit suicide we held a whole school assembly to celebrate
some of the work the girls produced, particularly in Art as they were both talented Artists.
The Executive Principal also spoke in detail about reaching out for help. Extra school
councillors were called upon to support during this period.
The school endeavours to build on our comprehensive wellbeing support programme and
to continue to strengthen this area and make changes in order to be responsive to the
needs of our students.
Our SIP has a major focus on wellbeing. In 2021, the school will introduce CAT4 and PASS
assessments from Year 6 and throughout Secondary. PASS will give the school
comprehensive data and identify strengths and areas of development.
We have identified the following needs to improve the wellbeing support programme at
AIS:
• Increase our human resources in the area of wellbeing by:
- Increasing our nursing staff
- Employing a designated SENCO for Secondary and Primary/KG
- Having a designated Primary/KG school councillor and a designated Secondary Councillor
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- Fund the counsellor’s supervision requirements to support certification
- Continue to use experts in the field of wellbeing to host professional development for all
staff
• Move visible communications about reaching out

Evaluator Ratings

No Rating

Evaluator Response

The school's narrative reflects the strength of its well-being programs which were
enthusiastically endorsed by all stakeholders of the school. Future actions to further
strengthen these areas of the school's curriculum have been identified and incorporated
into the SIP. In particular, the provision of both counselling and medical services should be
reviewed in light of student numbers and the multi-campus nature of AIS.

Commendations

Please refer to commendations under
individual standards for this domain.

Recommendations

Please refer to recommendations under
individual standards for this domain.
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Domain F: Stafng - F1 - Preparatory Evaluation

The faculty and support staff are employed in sufficient numbers, and with appropriate
experience, qualifications, and competencies and in accordance with the host country
employment law and the CIS Code of Ethics.

Ratings Rubric

F1i. The number of appropriately qualified faculty and support staff is commensurate with
the number of students and demands of the school’s services, curriculum, pedagogy, and
complementary programmes, to ensure all students benefit from the learning experience.
F1ii. Staff recruitment and retention is managed through a school policy that is in
accordance with the host country’s employment law and the CIS Code of Ethics.

Self Ratings

Met

Response

F1(I) AIS staff and the expatriate educational faculty are recruited through a comprehensive
screening process, in accordance with Inspired Schools HR guidelines and Vietnamese
labour law requirements, to obtain work visas for expats, which include police checks from
countries of work, document attestation and interviews. Staff-Student ratios are set within
International School averages at 1:12 and, in reality, our KG has a 24 average (with support),
Primary 25 and Secondary 28 (less for practical subjects) and class sizes are often smaller
than stated. However, in IB we have a large cohort and some of our class sizes are just
under most schools’ IB cohort average. AIS students count as 15% of IB students in
Vietnam. Recruitment this year, with Vietnamese border closures and the severe covid-19
situation, has been a challenge, as have PD opportunities and priority has been given to
training our teachers in the IB / PYP curriculum. This year the labour law is undergoing
revisions and AIS is having difficulty with PGCEs being accepted as an educational
qualification in Vietnam, resulting in difficulties and, unless ‘adapted’ or recognised, will
create ongoing recruitment problems. Staff are issued with the teacher’s salary scale,
benefits and leave entitlement (SABLE) and an AIS teacher's condition of service document
which is renewed and shared annually.
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F1(II)
The EP, with the support of the SLT and HR, coordinates and manages the recruitment and
staff retention process, in accordance with Vietnamese employment law and the CIS code
of ethics. This process is clearly communicated to potential candidates and current staff.
AIS uses Schrole, online this year, primarily for expatriate teacher recruitment but also
Search Associates and other educational agents and contacts for specific subject
recruitment e.g. IT. Local positions are advertised through HR and on the school website
(Our School/Careers at AIS) and candidates are screened, interviewed by Admin managers
and have a final interview with the EP. The EP takes all references and in accordance with
CIS best practice, places a direct phone call to the last employers. Checks are rigorous
because of the SEA context. Staff involved in the hiring process have undertaken ‘safe’
recruitment workshops. AIS staff referrals for positions are also part of recruitment because
of its reputation as a place to work and staff referrals also undergo the same rigorous
process in the hiring process. Staff turnover is reasonable for an International School (20
leavers in 2021 including retirees, 10%) but retention will prove a challenge in this next
period as some staff have not been able to travel back to home countries due to covid for
two to three years. AIS is adaptable and flexible for staff wellbeing and during the year has
had to release staff from contractual obligations (with agreement of the APAC CEO) for
compassionate or wellbeing issues. Staff training days have also been absorbed into lost
calendar days but the SLT has endeavoured to include training opportunities to
compensate. Budget cuts, due to covid impact, have resulted in the CPD to Focus on
curriculum provision and requirements, particularly IB.

Evaluator Ratings

Met

Evaluator Response

AIS strives to employ high quality staff aligned with the school’s commitment to excellence
and high-quality education following IG Human Resources guidelines and using respected
international recruitment agencies. The evaluators confirmed that the school leadership
team (SLT), teachers and support staff at AIS are suitably qualified to support the delivery of
the curriculum, co-curricular program, school activities and school operations. Workforce
planning is led by the Executive Principal supported by the SLT and Human Resources
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Manager and is based on student enrolment and program needs. The school acts in
accordance with the CIS Code of Ethics and the Human Resources Manager ensures that
the school complies with Vietnamese labour laws. Class sizes are stipulated by IG and
adhered to with the largest classes being in the senior years. Staff are appropriately
deployed. While there are sufficient teachers to implement the curriculum, the recruitment
of specialist IB teachers in the senior years is an area for the school to address. All staff
have undertaken training related to the curriculum and school’s pedagogy. There is a
strong culture of collaboration among staff and student representatives expressed their
appreciation for the support of their teachers whom they respect and hold in high regard.

Commendations

Domain F Standard 1 (Major) - The highly
supportive and caring staff who work
together in the spirit of collegiality for
their dedication and commitment to
ensuring positive outcomes for all
students aligned with the guiding
statements.

Domain F Standard 1 - The board and
SLT for their efforts to recruit and
employ high quality teachers to support
student learning aligned with the guiding
statements.

Recommendations

Domain F Standard 1 - The SLT review
the staffing provision and ensure there
are sufficient specialist staff with
relevant qualifications and experience to
effectively deliver the curriculum and
support student well-being.

Domain F Standard 1 - The SLT and
Human Resources Manager develop a
school specific recruitment and
employment policy that outlines
selection criteria, processes and includes
screening requirements.
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Domain F: Stafng - F2 - Preparatory Evaluation

Thorough background checks have been carried out for all staff and volunteers to confirm their
identity, medical fitness, right to work in the country, previous employment history, criminal
record, qualifications, and suitable references. This information has been taken into account in
determining whether their appointment will be confirmed.

Ratings Rubric

F2i. A formal and appropriate policy exists for the screening of all prospective members of
staff (whether employed, self-employed, or sub-contracted), volunteers and
governors/owners, and this policy is consistently applied. F2ii. Where existing staff,
volunteers and governors/owners have not already been suitably screened, steps are being
taken as part of a remediation exercise to ensure that they undergo such screening.

Self Ratings

Met

Response

F2(I)
The EP and HR work with the Inspired Group requirements and contractors need to provide
evidence that their staff have been screened and police checked, For example, bus services
and the canteen staff, team coaches, interns and trainee teachers are all required to be
screened. All Vietnamese staff have an annual medical check-up, and expatriate staff also
have medicals as part of the work visa process. All qualifications are attested and verified
and two to three references, including a phone call to the current or previous employer, are
taken. The EP checks with HR to screen CVs and documentation, before commencing the
interview process. HR / EP contacts potential candidates if further documentation is
needed.
F2(II)
In Vietnam, as part of contract renewal for expatriates, all work visas require up to date
police checks. Local staff undertake a three month probation which is reviewed with the EP
/ Admin manager before the contract continues. The HR Manager and EP work through
documentation for existing staff upon work permit renewal, which happens annually or
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biannually, dependent on the contract. EP / HR are compliant with Vietnamese labour law
and communicate transparently with staff e.g. on changes, new regulations and social
security rules. As the work visa requirements are particularly demanding at the moment, we
have had to overhaul the process, review staff files and ask a number of current staff for
additional support documentation.

Evaluator Ratings

Met

Evaluator Response

Student health, safety and well-being is a high priority at AIS and, as a result, the school
conducts thorough screening of prospective employees to determine an applicant’s
suitability to work with children and young people. The school follows IG guidelines and
Vietnamese government requirements. The Human Resources Manager and EP have
completed safe recruitment training that furthers supports the school's safeguarding
measures. Police record checks and personal referee checks including questions related to
child protection help to safeguard students. All staff are bound by the staff Code of Conduct
and school child safe policies and procedures that clearly state school behaviour
expectations. In addition to staff, all board members and contractors are required to
undertake police record checks. These measures help to support the safety and well-being
of students. The responsibility for the screening of contractors resides with the service
provider. The screening process could be strengthened by the school checking the police
record checks of all contracted staff. Medical and qualification checks also are conducted.

Commendations

Domain F Standard 2 - The SLT and
Human Resources Manager for their
robust commitment to safeguarding
students through careful screening of all
prospective employees.

Recommendations

Domain F Standard 2 – The Human
Resources Manager checks the police
record checks of all contracted staff to
ensure they meet the expected
standards of the school and IG.
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Domain F: Stafng - F3 - Preparatory Evaluation

The school provides for the continuous professional development of faculty and support staff
that relates to school priorities, addresses the professional needs of the staff, and contributes to
the development of student learning, well-being, and global citizenship.

Ratings Rubric

F3i. All faculty and support staff have access to professional development related to their
professional needs, which supports the school in being more effective.

Self Ratings

Met

Response

F3(I)
AIS has a clearly defined process for faculty members who require external professional
development. Post covid, the priority is given to IB / PYP training needs for staff. Wellbeing
and safety has been a strong group practise, with the Inspired Group signing up with
EduCare and mandating a number of specific courses for staff each year. Uptake of these
courses in AIS has been excellent and staff explore units beyond the mandatory courses.
AIS reaches into the local and global educational community to share good practice. Last
year we hosted local schools for IB and PYP training and staff provided PD opportunities for
a neighbouring school who were accrediting with IB. The EP sets clear goals for staff focus
for CPD and facilitates opportunities for staff to attend online courses and training within
the Inspired Group. The Early Years training with a global Inspired Early Years expert this
year was a recent and successful example of empowering staff to develop their team
professionally. The EP, with the help of the HOP and DHOP, has structured a programme of
PD for the local support staff after listening to their feedback on needing more training
opportunities. The school SIP shows the focus on investing in people and providing
opportunities for development within the organisation.

Evaluator Ratings
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Met

Evaluator Response

The importance that AIS places on staff professional development is evident in the School
Improvement Plan that includes ‘Investing in People and Building Capacity in Student
Leadership, Staff and Teams’ as one of the school objectives. It is linked to the school’s aim
of employing high quality teachers and the provision of high-quality education. All teachers
and support staff are provided with opportunities to participate in professional development
activities linked to the School Improvement Plan and individual needs. The next step for the
school is to articulate this commitment in the form of written guidelines that define the
professional development process and expectations for all teachers and staff.

While recent financial constraints due to the covid-19 pandemic have resulted in fewer
external professional development opportunities, the culture of learning remains strong at
AIS and the school has maintained a concerted focus on providing IB curriculum related
training to support curriculum implementation. All staff have benefitted from access to a
range of mandatory and voluntary online training courses provided by the IG that has been
greatly appreciated by teachers and support staff especially opportunities for the
development of leadership skills despite some of the time zone challenges. The IG is
advised to consider making the training sessions more accessible to staff in different time
zones. Professional development is supported by staff collaboration and sharing of best
practice.

Commendations

Domain F Standard 3 – The Inspired
Group for the provision of a range of
online training sessions to enhance the
knowledge and expertise of teachers
and support staff so that they can
effectively fulfil their respective duties
and responsibilities.

Recommendations

Domain F Standard 3 - The SLT develop
written guidelines that define the
professional development process and
expectations for all teachers and staff to
support clarity.

Domain F Standard 3 – The Inspired
Group consider ways to increase
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Domain F Standard 3 (Major) – The staff
for embracing the opportunities for
professional learning with enthusiasm
and a genuine commitment to
developing their own professional
knowledge and practice to support
student learning and well-being.

accessibility of training programs to staff
in different time zones.
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Domain F: Stafng - F4 - Preparatory Evaluation

The appraisal/performance management system is defined and implemented for all faculty and
support staff based on pre-determined, explicit criteria and is supported by a programme of
professional development and/or training, which is linked to appraisal outcomes and identified
school priorities.

Ratings Rubric

F4i. There is a clearly communicated, written performance evaluation, feedback policy, and
appeals procedure. Many faculty and staff have entered into this process.

Self Ratings

Met

Response

F4(I)
There are clearly outlined but differentiated performance evaluation systems at AIS.
Professional development alignment to the SIP and appropriate training is a common
denominator for all versions. Staff are encouraged to engage and feedback in the process
and an appeals process is available via the EP if evaluation and feedback is not mutually
agreed with the participants. Appraisal is annual, November to March for Academics. A shift
in culture has occurred with the appraisal focus now on school improvement and outcomes
rather than an individual performance focus and rating. Staff are acknowledged in
commendation letters, for tasks undertaken beyond their job descriptions, in support of AIS.
Student feedback is part of our Secondary teachers’ appraisal process, which is managed by
ACG head office and this will also be a key feature of PASS, which we will introduce later
this year. Long service staff members are also celebrated in the school community. KG
teachers and STs are appraised in-house, with the HOP and KG. Admin managers appraise
teams and the EP appraises admin managers, except for finance, who reports to the APAC
CEO. Primary and Secondary teaching staff are appraised with Inspired / APAC Head office,
with the support of the SLT and EP. The EP appraises SLT and the EP is appraised by the
CEO.
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Evaluator Ratings

Met

Evaluator Response

Staff appraisal is an IG requirement and conducted according to processes outlined in the
ACG Performance Development Review Process Guide. All school leaders, teachers and
support staff participate in a performance management review process that is differentiated
for different employee groups. Staff representatives confirmed that performance reviews
are regularly conducted. The process involves goal setting, reflection and evaluation with
input from line managers. Members of the leadership team are appraised by the EP who in
turn is appraised by the CEO. Support staff are appraised by their line managers. Teachers
are appraised by an external appraiser based on teacher standards and receive a rating
score as part of the IG focus on high quality staff. Discussions with both teachers and
support staff representatives indicated that staff are receptive to receiving feedback about
their performance and value the developmental approach. The issue of an external
appraiser is more contentious as some teachers are of the opinion that it does not
necessarily provide an accurate view of their teaching and results in anxiety about the
process especially as it is related to performance pay. The staff appraisal process helps to
inform the staff professional development process.

Commendations

Domain F Standard 4 – The Inspired
Group for ensuring all staff receive
regular feedback about their
performance to support ongoing staff
professional development to enhance
student learning and school operations.

Recommendations

Domain F Standard 4 – The CEO and
Executive Principal review the
effectiveness of the appraisal process for
teachers to ensure that it provides an
accurate evaluation of performance with
consideration of staff well-being.
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Domain F: Stafng - F5 - Preparatory Evaluation

Collectively, the leadership and staff create a professional and trusting working environment.
Written policies and guidelines establish expectations for the performance and conduct of all
faculty and support staff, and they are applied fairly and consistently.

Ratings Rubric

F5i. Leaders, faculty, and support staff have a purposeful approach to creating a
professional and trusting working environment. F5ii. All faculty and staff have individual job
descriptions related to their roles, responsibilities, and a code of conduct setting
expectations for behaviour. F5iii. The school has developed and adopted a code of conduct
with specific written guidelines stating appropriate and inappropriate behaviour of adults
with children. F5iv. The school has developed a guide to the cultural context of the school
to support staff in understanding that culture.

Self Ratings

Met

Response

F5(I)
Professional working relationships at AIS are positive and improving. The AIS ‘community
values’ explicitly outline our service to each other with a clear focus on teamwork,
relationships and respect and support for one another as we promote our school. Staff have
clear job descriptions and expectations set. Timetables are set at 32 / 40 periods and most
staff have a full load. Middle leaders have a minimum time allowance but have a Manager’s
allowance which was increased in 2020/21. Staff are clear on appropriate and inappropriate
behaviours around children and have received training and support to be able to
understand the AIS culture and expectations as above cultural norms and context. The staff
are becoming more active in creating that culture, as opposed to the top-down model,
actively contributing to SOPs, policy, staff and parent handbooks, in order to nuance and
develop best practise. The school’s AIS diversity ‘hashtags’ campaign supports a supportive
culture for all our stakeholders as we strive to improve intercultural understanding and
equitable treatment for our LGBTQIA students.
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F5(II)
Staff job descriptions are regularly disseminated and reviewed by teams and updated
positions of responsibility also have a clear brief, with interviews conducted by a panel
including the EP and SLT. They are renewed annually. Middle leadership is a focus of
development. Job Description updates and inclusions focusing on school culture, wellbeing
and contributing to the AIS narrative, through social media, are some of the few
adaptations this year. Staff understand that complaints procedures will usually focus on a
restorative justice model and the SLT work quickly to resolve issues that need attention.
F5(III)
The EP meets with admin managers, who are familiar with the need for safeguarding, and
works directly with the longstanding contractors such as the transport company and
canteen to ensure best practise, behaviour and expectations in those teams. Contract staff
are treated as part of the local community with their photos and names published and
students are encouraged to be respectful and appreciative of our service workers.
F5(IV)
AIS has developed a strong understanding of our cultural context to support staff in
understanding Vietnam and South East Asian culture generally. Some communications are
translated, to ensure clearer understanding of messages as we appreciate that some of our
parent community are not fluent in English.

Evaluator Ratings

Met

Evaluator Response

A positive school climate permeates AIS characterised by a strong sense of staff
camaraderie and collegiality. Staff representatives described the school as a supportive
community fostered by the openness and approachability of the Executive Principal and
SLT who have helped to develop a positive working and learning environment. It was
strongly evident during the visit that AIS values all employees and treats them with integrity
in the spirit of inclusion, respect and diversity and with genuine concern for their well-being,
particularly during the covid-19 pandemic. Ethical and transparent recruitment and
employment practices based on merit and equity principles are followed in line with the CIS
Code of Ethics. An organisational chart indicates lines of accountability. All staff receive an
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employment contract and a job description that together with the School Handbook and
staff Code of Conduct provide clarity of expectations. Rates of pay are clearly articulated,
and staff representatives expressed satisfaction with the remuneration package provided by
the school. A robust induction program assists with the transition of staff into the school
that includes information about the AIS culture and cultural context of the school.

Commendations

Domain F Standard 5 (Major) - The
Executive Principal and SLT for their
approachability, willingness to listen and
genuine concern for staff well-being
especially during the covid-19 pandemic
that has created a professional and
positive working environment.

Domain F Standard 5 (Major) – The SLT
and Human Resources Manager for the
thoughtful and thorough induction
program that considers the personal and
professional needs of staff and supports
their well-being and transition into the
school and life in Vietnam.

Recommendations

None at this time.
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Domain F: Stafng - Domain Summary - Preparatory Evaluation

As a result of the self-evaluation, the school identifies the actions necessary to strengthen this
aspect of school life. The Self-Study should be action-orientated, with evidence-based evaluation
leading to informed planning and proposed actions, in line with the school's guiding statements.

Ratings Rubric

There is no rubric for this response.

Self Ratings

No Rating

Response

The teaching staffs’ working week and time is fully committed at AIS. As such, the SLT is
committed to providing an environment with opportunities for development and nuance
the school calendar to ‘take off pressure points’, in order for the staff to do their best for
their students. The staff are one of our greatest assets at AIS and our teachers are liked and
respected by their community. Teachers in HCMC cite that they want to work at our school
because of its community. Inspired have provided some quality Middle Leaders and SLT
online courses this last year and the EP is interested in developing leaders and future head
teachers. One example would be the creation of a temporary post of Head of Strategic
Projects for an emerging Head.
Budget restraints and cuts to finances due to covid will continue to provide a challenge for
PD opportunities, as has the Vietnam border being closed for most of this year. However,
we are inventive about how we provide opportunities for our teams. A concern at this point,
for all International School leaders in HCMC, are the regulations on what constitutes an
educational qualification. Whilst a number of staff are educated to Masters level, if they
have come into teaching as a a second career, with an education qualification like a PGCE,
they are no longer able to teach in Vietnam. This means we will have difficulty with future
recruitment and some uncertainty about retention if staff feel insecure in their employment
status.
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Evaluator Ratings

No Rating

Evaluator Response

The domain summary indicates that the teachers and staff are highly valued members of
the AIS community. The comments provide an effective overview of the school’s focus on
supporting staff on a professional and personal level with genuine concern for staff well-
being that is a strong feature of the school and greatly appreciated by staff. Staffing is an
area of challenge for the school due to the covid-19 pandemic and new government
regulations. The school is working to address these challenges. AIS should continue to
implement strategies to recruit and retain high quality staff with suitable qualifications and
expertise to support student learning. AIS also should act upon the recommendations
contained in this report particularly related to the review of number of specialist staff and
the teacher appraisal process, and the development of written staff professional
development guidelines.

Commendations

Please refer to commendations under
individual standards for this domain.

Recommendations

Please refer to recommendations under
individual standards for this domain.
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Domain G: Premises, facilities, technology systems, and auxiliary

services - G1 - Preparatory Evaluation

The school maintains premises and facilities, with supporting systems and services, to enable it
to fulfil the school’s stated purpose and direction, deliver the curriculum, and contribute to the
well-being of students.

Ratings Rubric

G1i. The school monitors, evaluates, and reviews use of the facilities in relation to the
number of students enrolled, the occupancy of classes, the programmes on offer, and the
nature of learning expected, and has a well-developed facility planning process to enhance
learning and well-being.

Self Ratings

Met

Response

G1. The school maintains premises and facilities, with supporting systems and services, to
enable it to fulfil the school’s stated purpose and direction, deliver the curriculum and
contribute to the well-being of students. (CORE)

AIS has an experienced Facilities Coordinator/Manager who oversees a large team of
maintenance, cleaning and security staff, who ensure that the four campuses at Thu Thiem,
Cherry Blossom, Lotus and Xi are fully maintained to a high standard. The Campus
Managers have responsibility for each individual campus and have direct authority over the
personnel at each individual site. There is a strong cultural understanding that all staff have
an important role to play in responding to facility/maintenance issues promptly, when they
arise. The Facilities Manager liaises closely with the EP, HOS and the CEO to prioritise
projects and ensures that there is alignment with the AIS vision to deliver the curriculum
and care for the wellbeing of students. A recent example of this was a review of the
Kindergarten spaces which resulted in the removal of the ‘ball pit’ and expansion and
development of the learning spaces. This also included the provision of new contemporary
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‘Reggio’ inspired furniture and fittings. The term maintenance plan and annual budget
process provides for further enhancement and a major CAPEX program including wellbeing
break-out spaces for students, a new outdoor garden social space and an all-weather roof
over the oval, was recently approved.

Evaluator Ratings

Met

Evaluator Response

The evaluators confirmed by viewing school website tours of all three campuses, review of
evidence submitted and discussion with school representatives that AIS has sufficient
physical facilities including internal and external teaching and learning spaces, specialist
facilities and equipment to deliver the curricula, programs and activities. A planned and
coordinated approach is taken to campus development by the Inspired Group with
significant funding provided as part of the CAPEX program that has led to recent campus
developments informed by community input. Most of the redevelopments have been at the
Thu Thiem campus that is the largest campus with the highest number of students. The
evaluators were informed during the visit by parent representatives of the need for
attention to the facilities at all campuses.

Commendations

Domain G Standard 1 - The board and
SLT for a planned and coordinated
approach to campus development
informed by community feedback to
ensure that the learning environment
supports student learning and well-
being.

Recommendations

Domain G Standard 1 - The board and
SLT ensure that campus planning
considers the physical needs of all
campuses so all students and staff can
benefit from campus developments and
upgrades.
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Domain G: Premises, facilities, technology systems, and auxiliary

services - G2 - Preparatory Evaluation

The premises have high standards of maintenance, cleanliness, health, safety, and security,
which are supported by written policies and effective procedures, and which exceed, where
necessary, local regulatory requirements.

Ratings Rubric

G2i. The school has a system of monitoring and maintenance that ensures the premises
and equipment are healthy, safe, and secure. G2ii. Due regard is given to building and facility
design, layout, designation, and use to ensure effective practice in child safeguarding and
protection. G2iii. Effective procedures that comply with or exceed local regulations are in
place for emergency situations that require evacuation, lockdown, and medical emergency
or in response to natural disasters such as, for example, earthquake or flooding as
appropriate. G2iv. Provision is made to meet the health, safety, and freedom of access
needs of all students and staff.

Self Ratings

Met

Response

AIS maintains high standards to ensure the health and safety of the whole community.
Security guards are present across all campuses and have been active in recent covid-19
times, taking temperatures and checking all personnel to ensure full compliance to
government regulations (Decrees 15/16). This typifies an attitude of minimising risk to the
school. A salient example of this was the removal of a stool and replacement with an
approved ladder in the uniform shop. Regular checks and works occur according to
Vietnamese law and facility requirements, including rostered and ongoing maintenance of
mechanical, electrical and fire systems. During this last year all staff were mandated to
undertake child safeguarding and OHS ‘Educare’ courses. Evacuation drills are regularly
undertaken and the processes are reviewed and modified, if required. AIS uses the ‘Inspired’
policy suite as a base for AIS policies and they are modified according to the Vietnamese
context. With an extended period of online learning, we developed the AIS Virtual Learning
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Policy to support student learning. Our philosophy is premised on what is best for the
student, and thus decision making, including those made in the facilities area, is guided by
student wellbeing and safety for our community members.

Evaluator Ratings

Met

Evaluator Response

The board and SLT place great importance on ensuring the learning environment is safe,
secure and in good condition to support student learning and well-being aligned with the
guiding statements. AIS employs sufficient maintenance and auxiliary staff to monitor
standards and maintain the facilities resulting in a safe, clean and secure environment for all
students, staff and visitors supported by a dedicated maintenance budget. The school
maintains high standards to ensure student health and well-being adhering to, and often
exceeding, government requirements.

Physical facilities are overseen by the Facilities Coordinator Manager and Campus Managers
and regular walk throughs of the campus are conducted to monitor the physical condition
of the school. Regular preventative maintenance checks of equipment and facilities are
conducted to ensure that equipment is maintained in good working order. Maintenance
requests are addressed promptly. Due consideration is given to safeguarding students with
visibility into all learning spaces and the provision of a comfortable learning environment
with the necessary equipment to support teaching and learning and student well-being.
There is restricted entry and a visitor sign in system at all campuses that supports the
security, safety and well-being of students and staff. Emergency evacuation and lock down
drills are practised and reviewed regularly to ensure students and staff are aware of the
appropriate responses.

Commendations

Domain G Standard 2 - The facilities and
maintenance staff for their concerted

Recommendations

None at this time.
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efforts to provide safe and well-
maintained facilities and equipment and
their timely response to staff concerns
that supports the health, safety, and
well-being of students.
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Domain G: Premises, facilities, technology systems, and auxiliary

services - G3 - Preparatory Evaluation

The technology systems (infrastructure and data) support the school’s teaching, learning, and
administrative needs and have appropriate and effective safety, security, and confidentiality
measures in place.

Ratings Rubric

G3i. The provision of technologies is planned, appropriately funded, and integrates
successfully with the provision of other media and printed resources to support and
enhance the learning programmes. G3ii. Technology systems sustain the management and
operational functions of the school and are appropriately confidential.

Self Ratings

Met

Response

The AIS technology systems fully support the school’s needs. Microsoft Office 365 enables
teachers to organize their materials, run interactive lessons and create individualized
learning plans. Seesaw, Zoom Meeting and Canva are used. Azure protects accounts with
modern authentication methods and we host the school services under this platform.
Zendesk is used for multiple departments. AIS has an inhouse application to manage school
services, which includes Afterschool Activities – ASA, Bus management, Holiday
management, MyAis and internal information. ManageBac provides coordinators, teachers,
students and parents with a platform to collaborate and store data, Word docs on shared
drives, and Excel spreadsheets. It is a turnkey curriculum-first learning platform that aids
effective implementation and management of the IB and the IGCSE academic programmes.
ISAMS is a cloud-based secure, configurable, and centralized data information management
system with a suite of portals and apps for parents, students, and staff, giving AIS full
control of all administrative, academic, admissions, finance and wellbeing information. The
Sophos Security Email Gateway is the highest vector target for cybercrime, via account
breach or malware delivery through to user/domain spoofing. The Cisco Meraki Firewall
provides advanced security services against intrusion, content filtering, anti-malware, geo-
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based firewalling, remote access connectivity, and advanced malware protection.

Evaluator Ratings

Met

Evaluator Response

The evaluators confirmed that AIS has the necessary staffing, infrastructure, online
platforms and print resources to support teaching and learning, and school management
and operational systems. IT planning is conducted centrally by the Inspired Group with
common systems across all schools and the provision of funding for upgrades to the school
IT infrastructure and resources to support the integration of technology into teaching and
learning across all campuses. There is a robust focus on privacy and data protection. The
extended lockdown has shown that AIS has effective technology systems in place with the
successful continuation of learning through the remote learning program. The IT staff have
worked tirelessly to ensure that students and teachers have the necessary equipment going
above and beyond the school’s expectations. Their efforts have been greatly appreciated by
staff.

Commendations

Domain G Standard 3 (Major) - The IT
Manager and staff for their outstanding
efforts and timely response to support
the technological needs of the school
community during the covid-19
pandemic that ensured that all staff and
students had the necessary IT
equipment for online learning.

Recommendations

None at this time.
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Domain G: Premises, facilities, technology systems, and auxiliary

services - Domain Summary - Preparatory Evaluation

As a result of the self-evaluation, the school identifies the actions necessary to strengthen this
aspect of school life. The Self-Study should be action-orientated, with evidence-based evaluation
leading to informed planning and proposed actions, in line with the school's guiding statements.

Ratings Rubric

There is no rubric for this response.

Self Ratings

No Rating

Response

With a clear organisational structure led by a facilities and property manager and a strong
maintenance team, established processes to ensure full compliance and regulatory checks
to all systems and a customer service focus to ensure the wellbeing of students, staff,
parents and visitors, AIS clearly meets the CIS criteria. High standards, responsiveness,
actions, a commitment to quality control and minimization and elimination of risk
characterise the school’s philosophy. This last period has seen a significant upskilling and
awareness of all staff of the importance of Occupational Health and Safety through the
‘Educare’ suite of professional learning workshops. The school constantly examines its
protocols to ensure that ‘best practice’ occurs. An example of this has been the reviewing of
our contracted ‘Kidzone’ programs where significant changes were made to the extra-
curricular activities (ECA) programs. The nature of an International School is one where the
expatriate component can be transient and it is imperative that standards are maintained.
The recent dire covid-19 situation in Ho Chi Minh City and Vietnam, has highlighted the
need to adhere to government decrees and regulations an AIS has been assiduous in its
response and hygiene standards.
Areas for further development include a consolidation of sustainability practices across all
areas of the school and an expansion of the Environmental Green group to include
secondary student membership.
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Evaluator Ratings

No Rating

Evaluator Response

The domain summary indicates that AIS has a robust focus on the provision of a positive
learning environment that supports student learning and well-being. It has been enhanced
by recent campus developments that have resulted in modern functional learning spaces
and improved health and well-being measures. A dedicated and experienced facilities and
maintenance team ensures the facilities are well-maintained and equipment is in good
order. Recent staff training has raised awareness of the importance of occupational health
and safety. The school has identified environmental sustainability as an area of future focus.
This will help to strengthen alignment with the CIS standards and inform planning and
proposed actions in line with the school’s guiding statements. AIS also should act upon the
recommendation contained in this report and consider next steps based on the team
evaluation criteria in this domain.

Commendations

Please refer to commendations under
individual standards for this domain.

Recommendations

Please refer to recommendations under
individual standards for this domain.
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Domain H: Community and home partnerships - H1 - Preparatory

Evaluation

Effective communications foster a productive home-school partnership and a positive learning
community.

Ratings Rubric

H1i. In addition to high-quality communications, the school actively seeks out
parent/guardian views and gathers feedback on the education it provides for their child.
Consideration is given to these views to improve the school. H1ii. Parents have opportunities
to be involved in the life of the school in ways that benefit the students and their learning.
H1iii. Parents new to the school are inducted into the school community.

Self Ratings

Met

Response

In addition to high-quality communications, the school actively seeks out parent/guardian
views and gathers feedback on the education it provides for their child. Consideration is
given to these views to improve the school.
AIS prides itself on high-quality and regular communications throughout our school
context. Fostering strong partnerships is vital with all stakeholders in our community –
students, parents and families, staff, and local and global connections with other schools or
organisations.
Communications consist of informative written documents via monthly school newsletters,
principal/CEO updates via Email when needed and the use of the platforms such as
Managebac to share termly student reports or assessment cycle test results. In the
Kindergarten and Primary school Seesaw is used for the purpose of direct communication
between the teachers and families and also to connect families (and extended family) to the
child’s/students learning portfolio. During COVID these platforms have been pivotal in our
success to have open and regular communication with our students and their parents.
ZOOM and TEAMS have also been used to support effective communications.
Our mission and vision are regularly referred to in communication with our community.
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More recently was have shared our documentation around our core values and who we are
at AIS and asked for parent feedback and have also done the same with our latest CAPEX
school improvements.
Requests for feedback (directly to Principals) is asked for regularly and targeted surveys are
scheduled throughout the year which are then analysed by SLT to inform action plans.
Our IB Diploma Coordinator also emails parents of Year 12 and 13 students every month
(translated to Vietnamese and Korean too), please see the examples in the evidence of this
communication.
H1ii.
Parents have opportunities to be involved in the life of the school in ways that benefit the
students and their learning.
Student induction meetings are held for every student at the beginning of each new year so
families and the student can make a connection prior to the first day of school. In our
Kindergarten classes transition is aided by doing a classroom visit to make the process less
anxious for the child.
Two times a year Student, Parent and Teacher conferences are scheduled and actioned. In
the Kindergarten and Primary this is increasing to 3 times a year as well as a student led
conference day.
We host regular events where strong connections are built and where our Parent and
Friends Group (PFG) assist and help facilitate. These are just a few of the events we do at
AIS in consultation with our PFG: Welcome back BBQ, Christmas BBQ, Halloween event,
Discos, information workshops about curriculum or events (such as camp), information
evenings regarding classroom operations, connection coffee mornings with the Principals,
International Day organising and operations.
During our connection coffee mornings, we have sort feedback from our parent community.
Our Principals regularly ask for direct feedback via email correspondence. An example of
this was during online learning and how we could improve our practise or experience for
our learners. AIS has also requested feedback via an online survey that was distributed to
our community.
H1iii.
Parents new to the school are inducted into the school community.
New parents and families are thoughtfully inducted into our AIS community. Our enrolment
staff have systems and procedures in place to make sure the enrolment process is
seamless. In Kindergarten and Primary all families meet with either the Principal or DP as
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part of the enrolment process. New parents are given information and contact details for
the PFG. In KG and Primary new families are connected to Seesaw prior to starting so
connections with the classroom teacher can be made. A welcome Seesaw post is posted by
the classroom teacher in day 1 to help parents with the transition to AIS. School events held
on a regular basis which allows new parents to make connections with other families and
staff.

Evaluator Ratings

Met

Evaluator Response

Improving communication has been an area of focus for the school. Increased use is being
made of social media to show to parents, and other stakeholders, learning in action. The
group of parents which the evaluators met with were effusive in their praise for their ability
to influence school directions and expressed the view that it was a particular strength of the
current Executive Principal. For example, members of the board, the Executive Principal and
the parents themselves felt parental voice had been instrumental in securing the funds for
some of the recent facilities upgrades that the school has completed. A range of activities
across the school were cited as events where parents are invited to celebrate specific
aspects of student work, such as the IB Art exhibition and the PYP exhibition.

All communication is in English, with key messages translated in Vietnamese too. Regular
workshops explaining different aspects of the curriculum and how parents can support their
children's learning and well-being are held through the school year along with coffee
mornings to allow the SLT to listen to parents in a more informal setting. AIS has
experimented with the timings of student/parent/teacher conferences to try to increase
attendance.

Parents are encouraged to be an active part of the school community through the Parents
and Friends Group (PFG). Although the lockdown prevented it from happening this year, the
school usually holds a start of year BBQ to welcome new families. The PFG has recently
been reconstituted to give it a specific role within the school. As well as organising certain
activities, it now has the role of welcoming new families and helping them to become
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familiar both with the school and life in Ho Chi Minh City, when that is appropriate.
Additionally, they hold regular coffee mornings to foster a sense of community and
belonging amongst the parents of the school. The stated goal of this restructuring is to
make the PFG active ambassadors of the school.

Commendations

Domain H Standard 1 - The SLT and
communications team for providing a
wide variety of opportunities to
communicate with parents about
different aspects of the school to
facilitate a meaningful home/school
partnership.

Domain H Standard 1 - The Executive
Principal and SLT for engaging with the
PFG to create ambassadors for the
school to build a cohesive and inclusive
parent community across campuses.

Recommendations

None at this time.
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Domain H: Community and home partnerships - Domain Summary -

Preparatory Evaluation

As a result of the self-evaluation, the school identifies the actions necessary to strengthen this
aspect of school life. The Self-Study should be action-orientated, with evidence-based evaluation
leading to informed planning and proposed actions, in line with the school's guiding statements.

Ratings Rubric

There is no rubric for this response.

Self Ratings

No Rating

Response

From our self-study, AIS has identified the following areas (in priority order) to strengthen
effective communications, foster a productive home-school partnership, and a positive
learning community. These are included in our (SIP).
1. Strengthen our PGF connection and partnership – re-structure this group and relaunch.
COVID has really made it difficult to form a strong partnership with our PFG. Although we
have been in regular contact and made several plans, these plans have been inhibited and
many cancelled due to COVID. Our PFG members are active members of our community
and are willing to make a significant contribution to the school. This group of enthusiastic
parents who embrace a sense of community offer opportunity. An opportunity to
strengthen our partnerships with our immediate and wider community.
2. Strategic action plans for communication – overview of communications for the year
3. Strategic action plan for community surveys
4. Change of report timeline in Primary and KG – offering Parent, Student, Teacher
conferences each term which coincides with reporting.

Evaluator Ratings

No Rating
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Evaluator Response

Parents were effusive in their praise for the strides the school has taken in both
communicating with them and providing them with a genuine voice in the development of
the school. Although the school's narrative identifies that more work is needed it appears
that the restructuring of the PFG to create school ambassadors of the parents is seen as a
very positive step and will help foster a strong sense of community in the future. The
school's narrative identifies several areas for improvement and these have been included in
the SIP.

Commendations

Please refer to commendations under
individual standards for this domain.

Recommendations

Please refer to recommendations under
individual standards for this domain.
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Domain I: Residential services – boarding and/or homestay - I1 -

Preparatory Evaluation

Student well-being and learning, in line with the school’s purpose and direction, is systematically
enhanced by the boarding and/or homestay services provided.

Ratings Rubric

I1i. The guiding statements of the school embrace the needs of boarding and/or homestay
students and are regularly reviewed and modified considering the well-being of these
students. I1ii. The guidance programme is planned and reviewed, to take into account the
specific needs of boarding and/or homestay students.

Self Ratings

Met

Response

The AIS Mission embraces the needs of our boarding students, namely “We encourage and
support our students…with the confidence to achieve their potential”. While the AIS Mission
has been unchanged for many years, it is regularly reviewed at the community, staff and
SLT level. The Boarding Ethos mirrors the AIS Mission as one of “inclusion and support, with
high quality pastoral care” with the key principles of “Be Safe, Be Respectful, Be
Responsible” (Boarding Handbook, p. 4-5). The guidance program entails students receiving
regular academic, social, emotional, health and well-being, and life-skills guidance by the
boarding team in the boarding facility along with access to the school Nurse, Counsellor
and Student Welfare Coordinators during the school day (Boarding Handbook, p. 5). The
boarding staff assist with supervised homework time to ensure the academic needs of the
boarders are met (Boarding Handbook, p. 10-11). The boarding staff address the wider
educational needs of the boarders through individualised and personal conversations on a
case-by-case basis as the need arises. As our boarding facility is only one-year old, and we
only had the 5 boarders in the first year of operation, this program is currently being
reviewed to ensure the boarders needs are met.

Page 112



Evaluator Ratings

Met

Evaluator Response

At the time of the virtual visit to AIS, Ho Chi Minh City was in strict lockdown and no
students were allowed onto the campus, including boarding students. This meant that it
was not possible to observe the boarding program in action and so limited the depth with
which the evaluators could judge its effectiveness.

The guiding statements cover the needs of boarding students and emphasise 'the
development of each student’s academic ability and encourages well-rounded, confident
individuals who aspire to achieve their potential'. The evaluators noted a commitment
across the school to ensure the well-being of all students and discussions with the
Executive Principal reinforced this impression. The Head of boarding spoke enthusiastically
about the guidance program and the input that they had from the school counsellor to
ensure that the needs of the boarding students were met.

Commendations

None at this time.

Recommendations

None at this time.
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Domain I: Residential services – boarding and/or homestay - I2 -

Preparatory Evaluation

The school’s policies and procedures in relation to child safeguarding are appropriate and/or
adapted and effectively implemented to meet the needs of boarding and/or homestay students,
staff and facilities.

These policies set out how the residential services address the following: reporting, managing
and recording child safeguarding concerns and allegations of abuse; roles and responsibilities of
residential staff, leaders and governors to manage and oversee safeguarding; residential staff
training, student education and parental engagement; peer-on-peer harassment and abuse; and
online safety. These exceed, where necessary, local regulatory requirements.

Ratings Rubric

I2i. The school effectively implements all policies and procedures for the safeguarding of
residential students, which are in line with local regulations, as a minimum. I2ii. Record
keeping for residential students, incident management, and review is thorough and
efficiently organised, in line with local regulations. Records are kept securely and shared
only in accordance with written policy.

Self Ratings

Met

Response

The boarding staff follow the general AIS Child Safeguarding policy (AIS Child Protection
Policy). There are little to no local safeguarding regulations in Vietnam, so the school
follows the Keeping Children Safe in Education (KCSIE) 2021, based out of the UK, as our
benchmark (KCSIE 2021 Update Guide). The Head of Boarding has received significant
professional development in the fields of Health & Safety, Child Protection & Safeguarding,
as well as Boarding specific training through self-study EduCare courses offered by tes
(Head of Boarding EduCare Course History). All general student information is logged on
the school’s Student Management System, iSAMS of which all staff have access. For
safeguarding, all incidences are recorded in the Wellbeing Module of iSAMS. The Head of
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Boarding can log all safeguarding incidences into iSAMS, which can then only be accessed
by the school’s counsellor and Senior Leadership Team, of which the Designated
Safeguarding Lead is a member. Records are only shared with the permission of the
school’s designated safeguarding lead.

Evaluator Ratings

Met

Evaluator Response

AIS makes use of the fact that it is part of a large group of schools (IG) to ensure it has
effective safeguarding policies and implements them rigorously. This applies to boarding as
well as to other aspects of the school's life. It was clear that ensuring that the policies both
represented best practice and were strictly adhered to were high priorities for all of those
with responsibilities in this area. Incidents are recorded and securely held on either the i-
auditor or iSAMS systems depending upon the nature of the incident.

Commendations

None at this time.

Recommendations

None at this time.
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Domain I: Residential services – boarding and/or homestay - I3 -

Preparatory Evaluation

The school provides health and well-being support to residential students, including first aid,
medical care, the management of personal and social well-being, crisis and emergency
management, and age-appropriate health and well-being education

Ratings Rubric

I3i. Policies are implemented effectively to support residential students’ mental and physical
health and well-being. Provision of responsive care is effective and supplemented by health
and well-being education specifically for residential students. I3ii.There is adequate 24-hour
health-care provision to meet the comfort and needs of residential students who are sick or
injured, and the facilities include the capacity for appropriate isolation if necessary,
including separated toilets and showers.

Self Ratings

Met

Response

With a small cohort of 5 boarding students, the health and well-being program is very
personalised with the boarding staff working with boarders individually on a case-by-case
basis. There is currently no formal health and well-being program. During school hours
(8am – 4pm), boarders have direct access to the school nurse on campus (AIS Health and
Safety Policy). Outside of these hours, the boarding staff have access to a first aid kit for
minor injuries/illnesses (Boarding Handbook, p. 18). All boarders must submit health and
medical forms, including allergies, to the school nurse and boarding staff prior to their first
night in the boarding facility (AIS Medicines Policy). All medical records are kept secure by
the school nurse, and accessible to boarding staff at the beginning of the boarders stay. For
major injury/illness, all boarders are required to have private, personal health insurance
(Boarding Handbook, p. 18). Boarding staff have the emergency phone number of the
closest international hospital. Where appropriate, a member of the boarding staff will take
the boarder to hospital via private car/taxi. For minor, contagious illness, due to only 5
boarding students in the facility (capacity 50), all boarders have their own room, limiting the
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spread of the disease/virus/infection. All boarding rooms (designed for two students when
at full capacity), have their own shower and toilet. Currently, all boarders have their own
room so access to their own shower and toilet.

Evaluator Ratings

Met

Evaluator Response

The head of boarding spoke warmly of the support they had received from the school's
counsellor both in developing an effective guidance and pastoral program but also in
helping students on a one-to-one basis with any specific issues they may face. At present
the numbers of boarders is small so students can remain in their own room when the need
for medical isolation occurs. Plans for further growth of facilities will allow for additional
rooms for the purpose of student isolation should it be necessary, even as the numbers of
boarders increase. A relationship exists with a local hospital so that 24 hour medical care is
available.

Commendations

None at this time.

Recommendations

None at this time.
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Domain I: Residential services – boarding and/or homestay - I4 -

Preparatory Evaluation

The number, quality, and suitability of residential leaders and staff are appropriate to supervise
and meet the needs of the students and also provide appropriate and effective education in the
context of boarding and/or homestay.

Ratings Rubric

I4i. Any staff member, spouse or partner in residence, or volunteer working with students
has a role description reflecting their duties and has signed a code of conduct related to the
expectations of the school. They have read and understood safeguarding and child
protection policies and have been involved in induction in boarding/homestay work
including safeguarding and child protection training. I4ii. All those involved in the care of
boarding and/or homestay students, whether directly or indirectly employed by the school
or volunteers (living in the residences as spouses, partners, or other adults present) have
been subject to screening and full police and background checks. I4iii. Students are kept
aware of who to contact and where to go for help or support when needed, including
confidential disclosure.

Self Ratings

Met

Response

The Head of Boarding has many years’ experience working in boarding facilities
internationally. She is a primary music teacher during school hours, and then fulfils her role
as Head of Boarding outside of office hours. She has separate job descriptions and
contracts for her teaching and boarding roles (evidence to be provided once lockdown is
lifted). The school’s child protection and safeguarding policies have been read and
understood by the boarding staff (AIS Child Protection Policy; AIS Health and Safety Policy;
AIS Student Welfare Policy). The boarding staff have also completed many EduCare
professional development courses focussed on health and safety, child protection and
safeguarding, as well as boarding specific modules (Head of Boarding EduCare Course
History). All staff members of the school community must provide police checks for both
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their home country and Vietnam, prior to being offered employment. They school also
contacts a minimum of two provided referees for screening prior to offering employment
(evidence to be provided once lockdown is lifted). Boarding staff are no exception to this.
Boarder’s are made aware during their induction, and regularly reminded of school contacts
to assists with any help or support, whether it be academic, health, social or emotional
support (AIS Pastoral Support of Students Policy). Such support networks can include the
school counsellor, school nurse, boarding staff, homeroom teacher, student welfare
coordinator or member of the senior leadership team. Communication can be verbal or in
writing via email or Microsoft Teams.

Evaluator Ratings

Met

Evaluator Response

The head of barding boarding and her partner are both teachers of the school and so
receive regular training in the area of safeguarding and are bound by the school's
safeguarding policies and expectations. It is a condition of employment and necessary for
work visas that all teachers undergo background checks and the school carries out such
checks on all employees. There are comprehensive job descriptions for the head of
boarding and boarding tutors. All students that the evaluators spoke to were fully aware of
to whom they can make confidential disclosures and how to obtain support for either
themselves or for a classmate.

Commendations

None at this time.

Recommendations

None at this time.
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Domain I: Residential services – boarding and/or homestay - I5 -

Preparatory Evaluation

Residential accommodation and the facilities available to boarding and/or homestay students
are suitable and secure for the number, gender, age, and needs of the enrolled students and the
staff providing care/supervision.

Ratings Rubric

I5i. Accommodation is suitably furnished and of sufficient size for the number, needs, and
ages of residential students accommodated, with appropriate protection and separation
between genders, age groups, and accommodation for adults. I5ii. Bathroom facilities and
bedding are clean and suitable for the climatic conditions. I5iii. In addition to cleaning and
maintenance, there is a regular programme of refurbishment of residential accommodation.
I5iv. Suitable accommodations are made for any students with temporary or permanently
restricted mobility.

Self Ratings

Met

Response

The boarding facility has capacity for 50 students (25 male and 25 female), along with an
apartment for the Head of Boarding, and separate apartments both a male and female
Residential Boarding Tutor. Male and Female boarders are separated on different wings of
the school. Rooms are spacious and provide sufficient storage and study facilities for
boarders. Rooms are designed for two boarders per room, with separate bedding, storage
and study areas, but a shared shower and toilet (Boarding Handbook, p. 8). The boarding
facility is located on the top floor of the school, with only boarder permitted to enter the
facility at any time. Rooms are locked during school hours and a team of security guards are
on site 24/7 (Boarding Handbook, p. 9). Bathrooms and bedding are clean. Ducted air-
conditioning is installed throughout the boarding facility. Boarders laundry is outsourced
with collection and washing occurring twice per week. Bedding/linen/towels are also
outsourced, collected and washed once per week (Boarding Handbook, p. 7). The boarding
facility is only 12 months old so refurbishment has not been required to date, how the
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school’s property team is available six day per week to assist with any property requests.
The boarding facility is all on one floor and has direct access via an elevator, making it
accessible for boarders with temporary or permanent restricted mobility (Boarding
Handbook, p. 20).

Evaluator Ratings

Met

Evaluator Response

It was apparent, through images supplied, that the accommodation for boarders is of a high
standard with separate wings for different genders. The small number of boarders means
that there were no problems in making appropriate separations for boarders of different
ages. The head of boarding has an apartment on site which allows for supervision and
separation as appropriate. The evaluators were not able to observe the condition of
facilities such as bathrooms or bedding. A lift is available for any student that had restricted
mobility. Access to the lift is restricted via a key card system.

Commendations

None at this time.

Recommendations

None at this time.
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Domain I: Residential services – boarding and/or homestay - Domain

Summary - Preparatory Evaluation

As a result of the self-evaluation, the school identifies the actions necessary to strengthen this
aspect of school life. The Self-Study should be action-orientated, with evidence-based evaluation
leading to informed planning and proposed actions, in line with the school's guiding statements.

Ratings Rubric

There is no rubric for this response.

Self Ratings

No Rating

Response

Boarding is a new area for the school. Due to covid and lockdown we have not reached
capacity and have a small number of boarders. We are putting systems and structures in
place and looking at best practice from within the Inspired Group. The facility is modern,
clean and provides a great space for boarders to develop and mature as adolescents and
maximise their academic potential. We have just completed a very successful initial year of
boarding with 5 students that has allowed us to identify a number of gaps in our policies
and procedures that will need to be addressed as the number of boarding students increase
over the coming years. Such policies and procedures include, but not limited to, job
descriptions, health and well-being programs, record keeping and incident management
and documentation.

Evaluator Ratings

No Rating

Evaluator Response

Although the boarding program is in its infancy, the school's narrative identifies a raft of
policies and procedures that are in place to ensure the well-being and safety of students
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within the boarding program. The program is overseen and run on a day-to-day basis by a
dedicated, caring and passionate head of boarding which contributes positively to the
experience that the boarders receive. The facilities are new and have been developed to a
high standard. The school has already taken steps to develop many of the areas identified
during the preparatory stage report, such as job descriptions and procedures for recording
and storing incidents and medical problems. As numbers increase, the school should ensure
that staff levels allow for a continuation of the high level of care that the program provides
currently. Additionally, a review of facilities should happen according to a published
schedule to ensure that facilities, policies and procedures continue to be appropriate for
any increase in numbers that the program attracts.

Commendations

Please refer to commendations under
individual standards for this domain.

Recommendations

Please refer to recommendations under
individual standards for this domain.
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Part 3: Conclusions - Preparatory Evaluation

An opportunity for the school to summarise the self-reflection and self-evaluation process.

Ratings Rubric

There is no Rubric for this response.

Self Ratings

No Rating

Response

One clear benefit of completing the self-reflection process was the chance for the school to
consider its current position in the light of several recent and significant changes. These
changes mainly related to new personnel within SLT, who were able to offer new
perspectives on several areas, and the effects of the pandemic on the school and all
stakeholders.
This led to an affirmation that the school community is closely-knit, the teachers are
committed to excellence even in the most challenging of times, and that the students enjoy
learning.
Our original plans for the report were altered because of the physical closure of the school.
Nevertheless, we were still able to have meaningful discussions about each aspect of the
report and consider our strengths and areas for improvement. In particular, we considered
our approach to staffing, especially well-being, and made this an even more prominent part
of our School Improvement Plan (SIP). Additionally, we looked closely at the PD currently
offered and were able to identify more ways in which this could be developed. Boarding at
our school only started in August 2020 and therefore we recognised that this was an area
that would require on-going review.
Within Domain C, we considered our whole-school curriculum and were able to discuss the
various ongoing reviews in a more collaborative manner. From this, we will look to produce
even more vertical planning to ensure as smooth a pathway as possible for students. When
considering Domain D, we recognised the need for greater student data analysis and this
resulted in our new CAT4 and PASS tests. These have been introduced and explained to
staff and there has been very positive feedback.
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Perhaps unsurprisingly, Domain E was the area where we spent the most time considering
staff well-being. As a result of this we identified several areas for improvement and are now
working to achieve these goals. Within Domain F, our discussions were focused around the
recruitment of experienced staff despite the difficult local conditions, which include new
teaching regulations that have proved challenging. We were also able to reflect on a
considerable increase in staff training related to well-being issues thanks to the EduCare
courses. Our focus on Domain H enabled us to look more closely at improving our
communication strategies in specific areas, notably with parents and carers. In the light of
the pandemic, we offered more support and initiated plans for additional support in the
future, which are outlined in the SIP.
Many of these outcomes led to revisions of our SIP and were a useful way of making the
school aware of our main strengths and areas for improvement. Although it has been a
challenge to complete the report because of our local context, it was nevertheless an
extremely worthwhile process that allowed us to reflect on what we have achieved and
consider where we need to go moving forwards.

Evaluator Ratings

No Rating

Evaluator Response

This preparatory evaluation was conducted during the covid-19 pandemic and many
schools had enacted on-line learning and teaching, maintaining contact with their students
and continuing their education. CIS offered schools an opportunity to conduct a virtual
preparatory visit to maintain the journey towards accreditation. CIS agreed that Australian
International School, Vietnam was appropriately placed for this process and the visit took
place successfully in September 2021. Discussions held with all stakeholders and
observations of on-line learning allowed the evaluators to gain a very broad perspective of
the school despite the school being in lockdown for an extended period since April 2021.

CIS is pleased to inform you that AIS has been granted candidate status for CIS Re-
Accreditation. Congratulations go to you and your school community on this achievement.

The preparatory report submitted by the school was thorough and addressed the criteria at
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the preparatory evaluation stage with relevant supporting evidence. AIS is a learning
community dedicated to excellence, high standards and school improvement with genuine
commitment to ensuring students have a bright future built on the educational foundations
provided by the school. While the school is yet to meet some of the criteria at preparatory
evaluation stage, these are mainly related to the development and implementation of
definitions of high-quality learning, global citizenship and intercultural learning, and digital
citizenship. The evaluators agree that AIS has the willingness and capacity to address these
matters in a relatively short period of time in readiness to embark on the self-study stage.

As AIS celebrates its 15th year, the school has much of which to be proud in its relatively
short history that has seen change of ownership and governance with the latest acquisition
by the Inspired Group. This has provided AIS with a robust support system, increased staff
professional opportunities and global connections. The school should focus on reviewing
the corporate IG policies and procedures and ensuring that they are school specific.

AIS is an inclusive, welcoming and friendly learning environment with a strong sense of
community and a robust commitment to both student and staff well-being. The school is
well led by the relatively new yet highly respected Executive Principal supported by a
cohesive, capable and dedicated leadership team.

The school has a clear sense purpose and direction as stated in the school vision and
mission statements providing clarity for all members of the school community. There is
general consensus that the guiding statements are appropriate for all constituents
although there is scope to increase awareness of the newly developed school values. The
evaluators confirmed that the guiding statements guide decision making and actions at the
school that are student centred.

There is an authentic commitment to global citizenship and developing in students the
traits, skills and dispositions to enable them to become responsible, empathetic and
engaged global citizens. Service learning and student leadership opportunities are robust
features of the school’s global citizenship focus. A contextual definition of global citizenship
and intercultural learning will help to build on this commitment and further develop the
global competencies of students.

Page 126



Happy, articulate students enjoy and value their learning and appreciate the efforts of their
caring and supportive teachers. They are excellent ambassadors of the school. There is
strong evidence of purposeful teaching within a culture of collaboration. The next step for
the school is to develop a statement of high-quality learning to guide and inform the
learning program.

The evaluators noted the positive relationships evident between all members of the school
community that has resulted in a school climate conducive to student learning. A strong
culture of care is evident within the school that supports student well-being as well as
academic achievement, particularly during the covid-19 pandemic. Students and parents
hold the teachers and staff in high regard and AIS makes concerted efforts to keep parents
informed. Staff are dedicated about providing the best possible education outcomes for
students.

AIS places great importance on the health, safety and well-being of students by providing
attractive, well-maintained and secure learning environments supported by policies and
procedures that help to safeguard students. The school is working on building closer
relationships between the three campuses.

AIS should now proceed with the next stages of the accreditation process, following the
timeline negotiated with the evaluators as shown below.

During the Self-Study period, the school should take into account all the recommendations
listed in the report, the most important of which are identified as ‘Major’ Recommendations.

As soon as possible:

-Set up all committees and begin the Self-Study.

-Put an early emphasis on Part 1 and Domain A of Part 2.

-4 July 2022: Submit Part 1 and Domain A of Part 2 of the Self-Study Report to CIS.

-6 January 2023: Complete and submit the Self-Study Report to CIS.
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-4 March to 10 March 2023: Host the Team Evaluation.

The school will be using the CIS International Accreditation protocol. Further practical help
can be found in materials that will be sent to you by the School Support & Evaluation
Services staff. Should you need further assistance in accessing the materials, please contact
accreditation@cois.org.

CIS would like to thank the Executive Principal, Davina McCarthy and Head of Strategic
Projects, Mark Beales for ensuring the visit went smoothly and efficiently and offer further
thanks to the students, staff and parents who were generous in their time and honest in
their answers to the many questions posed. CIS also wishes the school well as it prepares
for this exciting next step in the accreditation process.

Please do not hesitate to contact Helena Sobulis, the CIS School Support & Evaluation
Officer responsible for your school (helenasobulis@cois.org) or Simon Camby, the Director
of School Accreditation and Development Services (simoncamby@cois.org) if they can be of
further help.

Commendations

CIS does not require commendations in
this section.

Recommendations

CIS does not require recommendations
in this section.
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